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Abstract 
Transformation in the Emerging Professional Identity While Working with Adults Who 
Have Chronic Mental Illness: An Art-based Heuristic Inquiry 
Yu En Chiu 
Elizabeth Hartzell, PhD, ATR-BC, LPC 
 
 The purpose of this arts-based heuristic inquiry was to explore the 
transformational process in an art therapy intern's emerging professional identity while 
working with adults diagnosed with chronic mental illness. Incorporating Moustakas' 
systematic process of heuristic inquiry with the use of art making and journal writing as 
methods of gathering data, the researcher sought to comprehend her experience and its 
influence on her professional identity in this arts-based heuristic research. Due to the 
nature of the study, the researcher was the only subject in this research. Data collection 
for this research lasted for the 29 weeks that the researcher interned at a long term, 
intensive outpatient setting. 
 Upon thorough reflection, examination and analysis, the researcher uncovered 
themes pertaining to her experience from visual and written data collections. Themes that 
emerged from the artworks were containment, nature and organic forms, relational 
movement, and brightness of color. Themes that emerged from the journal entries were 
relational process, self confidence, developing self-awareness, validation of professional 
self, expectation of self, and positivity. Results demonstrated that while the themes from 
both data collection were similar, the content that each data focused on were subtly 
different and allowed for a broader perspective on the researcher's experience.  
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CHAPTER ONE: INTRODUCTION 
 This thesis was an art-based heuristic inquiry into the transformative process of an 
art therapy intern's developing professional identity. The purpose was to explore the art 
therapy intern's professional identity, emotions, and expectations as influenced by the 
intersubjective relationship with clients who have severe mental illness undergoing 
treatment at a long term, intensive outpatient psychiatric setting. The intern was both the 
researcher and the subject for this heuristic study; the intern would meet with the same 
group of clients once per week in group art therapy and reflect afterwards by creating 
artwork and journaling about her experience that same week. Digital photographs would 
be made to document the artworks. 
            The rationale behind the exploration of this arts-based heuristic research was for 
the researcher to develop a better understanding of her own growing professional identity 
as an art therapy intern. In addition to the researcher's personal reasons for wanting to 
have a firmer grasp on her own professional and personal identity as she transitioned 
from the graduate school to the workplace, there were reasons to pursue the line of 
heuristic inquiry that was pertinent to the field of art therapy. In order to better provide 
services to clients in a therapeutic relationship, art therapists should have a firm 
understanding of their own identities, emotions and expectations. This was because 
therapy took place in a intersubjective context (Jung, 1929; Orange, 2009) and therapists 
who were more aware of their own personal and professional identities could develop a 
clearer sense of a therapeutic frame of reference (Bruss & Kopala, 1993; Skovholt & 
Ronnestad, 1992). Furthermore, research of health practitioners have identified tacit 
knowledge as a contributor to mental health practice; health practitioners who were more 
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aware of their own emotions were capable of tapping into their intuition for "problem 
solving and decision making" in the clinical practice (Chaffey, Fossey & Unsworth, 2012, 
p. 88). Additionally, among art therapists, professional identity may contribute to an 
individual's motivation and commitment to the profession and to their careers, leading to 
a more cohesive professional collaboration (Feen-Calligan, 2005; Kapitan, 2010; Orikibi, 
2010). On the other hand, lack of clarity in professional identity may result in confusion, 
role conflict, job ambiguity, overall dissatisfaction and, quite possibly, feeling burnout 
(Cashell & Miner, 1983) and may prevent one from maintaining an effective practice 
(Auxier, Hughes, & Kline, 2003; Reisetter, Korcuska, Yexley, Bonds, Nikels, & 
McHenry, 2003; Feen-Calligan, 2005). 
            Some therapists may view therapy as "a process of self-exploration on the part of 
the patient, in which the psychological territory to be traversed is primarily inside the 
patient" (Ryan & Johnson, 1983, p. 3). Others, however, believed in the intersubjective 
exchange between the client and therapist, in which both participants in this therapeutic 
process are influencing and changing one another (Irwin, 1986). Within this 
intersubjective relationship, therapists could use themselves as a tool to foster awareness 
of their own countertransference so as to "deepen awareness of relationship dynamics and 
provide valuable information about the course of treatment" (Hayes, McCracket, & 
McClanahan, 1998, p. 468). As such, the social interaction within the therapeutic alliance 
could influence the change in professional identity (Hayward, Black, Mostrom, Jensen, 
Ritzline, & Perkins, 2013). Furthermore, study from a research involving counselors, 
from a similar profession, has shown that many considered the work with clients as one 
of the factors that had lasting impact on their professional development (Moss, J. M., 
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Gibson, D. M., & Dollarhide, 2014). Lastly, Robb (2014) saw the importance for art 
therapists to develop multicultural competency in working with clients because "culture 
and power are intertwined in all relationships" (p. 21). 
 Professional identity was considered to be closely linked to one's personal identity 
(Auxier et al., 2003). Being a first-generation Taiwanese immigrant, the researcher's 
cultural and personal identity were aspects that carried over into her growing professional 
role. As such, it was relevant for the researcher to develop an awareness and sensitivity to 
her own cultural biases through the process of understanding her professional identity. At 
the same time, the researcher's perspectives would serve as another contribution to the 
delineation of her professional identity. In addition, the researcher's individual worldview 
(Choudhuri, Santiago-Rivera, & Garrett, 2012) may affect the way in which she interacts 
with her clients in a therapeutic relationship, thus further influencing how her 
professional image could evolve (Baker, 1999; Bose, 1999; Hayes et al.,1998). 
 This thesis asked the question: How has the professional (therapist) identity of an 
art therapy intern been influenced and transformed through the experience of working 
with adults who have a chronic mental illness? The objective would be to create artworks 
and journal entries after each session for 29 weeks and analyze emerging themes that 
would relate to the formation of the intern's professional identity. Because one's personal 
identity was closely linked to one's professional identity, the transformation expressed 
may address both aspects in this research thesis. In this art-based heuristic study, the 
researcher would become deeply involved in the creative exploration on the introspective 
search. Through her own experience and perception of working with this long term group 
of adults who have history of a chronic mental disorder, the researcher would attempt to 
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connect and be open to her own thoughts, emotions, values, beliefs  —  whatever they 
may be — that may surface during this process. Utilizing Moustakas' (1990) systematic 
approach to heuristic inquiry, the researcher would collect the data through art making 
and journal writing. Following that, the researcher would remove herself from her 
involvement with the data for a month. Then, the researcher would re-engage with the 
data collected to examine, analyze, and uncover themes resulted from the patterns found 
in the data collection of the artworks and journal entries to understand how this may 
inform her of the development in her professional identity. Through the process of 
creative art expression and reflection, the researcher hoped to solidify an awareness of 
her professional identity to serve as a point of reference in future clinical practices. 
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CHAPTER TWO: LITERATURE REVIEW 
Literature Overview 
 The purpose of this research, utilizing an art-based heuristic study through the use 
of art making and journal writing, allowed the researcher a space to document, explore, 
and share the findings about one's professional identity through the researcher's 
interaction with clients. First, literature review will provide the context of the specific 
population of adults with chronic mental illness (CMI), whom the researcher had worked 
with. After that, the literature will address the significance of understanding one's 
professional identity, the process of identity development, how professional identity 
development is linked with personal identity, and how the intersubjective relationship 
with particular clients can further inform the therapists' themselves of their own 
professional identities. Lastly, the practical use in combining heuristic and art-based 
methodologies together in this research on self discovery will be touched upon.  
Overview of Chronic Mental Illness 
 Chronic mental illness, or severe mental illness (CMI/SMI), pertains to the 
severity and/or the enduring persistence of psychological symptoms over time that 
adversely affects individuals' daily functioning in relationships, work place, finance, 
psychological state, and other aspects of their lives (Johnson, 1997; McCann, Clark, & 
Lu, 2008; Pastore, Griswold, Homish, & Watkins, 2013). Although there are numerous 
definitions for CMI, this research will refer to it as in the prevalence and/or severity in 
the Diagnostic and Statistical Manual of Mental Disorders (5th ed.; DSM–5; American 
Psychiatric Association [APA], 2013) diagnosis of schizophrenia spectrum and bipolar 
disorders (APA, 2013). Individuals with CMI are significantly impaired by their 
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diagnosis and are substantially limited in many aspects of their lives. The impairment 
more often lasts for a long duration of time; some may live the rest of their life with this 
condition. (Kessler, Chiu, Demler, & Walters, 2005) 
 In the United States, there are approximately 5-7% of Americans who suffered 
from CMI (Kessler et al., 2005; Pastore et al., 2013; Van Metre, Chiappetta, Siedel, Fan, 
& Mitchell, 2011). Research has shown that people with CMI often have comorbidity 
related to their mental health disorders such as chronic physical ailments, addictive 
smoking, substance use disorders, anxiety disorders and so forth, and may experience 
shorter life expectancy (Kessler et al., 2005; Lo & Cheng, 2014; Van Metre et al., 2011, 
Pastore et al., 2013). Within the population of people with a diagnosis of chronic mental 
disorders, schizophrenia and bipolar disorder are generally considered as the most severe 
(Bowie et al., 2010; Van Metre et al., 2011).  
Individuals with Schizophrenia 
 The annual estimate in the United States for prevalence of adults with 
schizophrenia is approximately 1% or 2.2 million (Johnson, 1997; Van Metre et al., 2011; 
Wegmann, 2012). According to the DSM-V (2013), the general onset for schizophrenia 
falls during late adolescence and early adulthood and cognitive impairment often 
accompany this diagnosis. There are many biological, social and psychological 
components that may contribute to this condition. Those individuals diagnosed will have 
a higher mortality rate compared to the general populace and will often require long-term 
anti-psychotic treatment to maintain recovery (Johnson, 1997; Lieberman, Stroup, 
Perkins, 2012; Os & Kapur, 2009). Diagnosis of schizophrenia and schizophreniform 
disorder share similar psychotic features but differ in the duration of symptom 
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presentation, where schizophreniform disorder happens within one to six months time 
frame while schizophrenia happens when the symptoms extend beyond the six month 
period. About a third of those who are diagnosed with schizophreniform disorder may 
recover completely from their diagnosis (APA, 2013). 
 When discussing symptoms presented in those diagnosed with schizophrenia, the 
terms positive and negative symptoms are used to describe their conditions. Positive 
symptoms refer to distorted cognitive perceptions and inability to discern reality from 
fantasy (delusions/hallucinations), disorganized thinking/speech, and abnormal motor 
behavior. Negative symptoms include diminished emotional expression (in facial 
expression, eye contact, prosody and gestures), flat affect, decreased motivation and 
sense of purpose, diminished speech output, and lack of interest in social engagement 
(APA, 2013). 
Individuals with Bipolar Disorders 
 In the United States, the estimate for adults diagnosed with bipolar disorder is 
approximately 2.6%, with the age of onset being late adolescence to around early 
adulthood (APA, 2013; Van Metre et al., 2011). Adults diagnosed with some form of 
bipolar disorder struggle with managing the fluctuating cycle of their mental states that 
change their “mood, energy, and thinking” (Jaya, Kumar, Lalit, Tanuja, & Deepa, 2013, 
p. 34). Bipolar disorder is a serious mental illness marked by three types of mood:  
mania, hypomania and depression (APA, 2013; Perry, Tarrier, Morriss, McCarthy, & 
Limb, 1999). During a manic phase, symptoms can present as persistent feeling of 
elatedness, expansive or irritable mood, over active behavior, decreased need for sleep, 
pressured speech, flights of ideas or racing thoughts, distractibility, and grandiosity. 
 8 
During the hypomanic phase, symptoms are similar to those in the manic phase (e.g. 
grandiosity, decreased need for sleep, irritability, pressured speech, distractibility) but 
generally do not cause severe impairment in one's functioning by itself; it is the constant, 
erratic combination of a hypomanic episode with a depressive episode that can interfere 
with one's functioning. During a depressive phase, symptoms can manifest as loss of 
interest or pleasure, depressed mood (of sadness/emptiness/hopelessness), insomnia or 
hypersomnia, feeling fatigued or lack of energy, or having recurrent thoughts of suicide, 
suicidal ideation, or an actual attempt (APA, 2013).  
 A diagnosis of bipolar I refers to those individuals who experience manic and 
depressive episodes lasting longer than a week. Individuals who are diagnosed with 
bipolar II experience hypomanic and depressive episodes. The DSM-5 notes that while 
the hypomanic episode by itself does not cause impairment, the combination with major 
depressive episodes result in unpredictable pattern of mood shifts which induced 
impairment in one's social and occupational functioning (APA, 2013). Cyclothymic 
disorder is a diagnosis given to those who experienced multiple hypomanic and 
depressive episodes that are less severe and lasts for a shorter amount of time than bipolar 
I  (APA, 2013; Baker, 2001). Genetic, neurological and environmental factors all 
contribute to this condition and while there are arguments regarding prognosis, the 
literature suggests that most individuals with bipolar disorder will relapse throughout 
their life time (Baker, 2001; Hilty, Brady, & Hales, 1999; Jaya et al., 2013; Tohen, 
Grundy, 1999). In addition, many of these individuals may present with comorbid 
conditions such as substance abuse disorder, chronic physical conditions, and other 
psychiatric disorders (Jaya et al, 2013; Kessler et al., 2005).  
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Professional Identity 
 Within the scope of research, professional identity is expressed through various 
theoretical frameworks and vocational fields. It is difficult to dictate a sole definition that 
could encompass the entirety of its complex nature (Trede, Macklin, & Bridges, 2012).  
Trede et al. (2012) conducted a literature review about professional identity and found 
that although the term was explored loosely in the research articles, they all share similar 
beliefs "that professional identity is a way of being and a lens to evaluate, learn and make 
sense of practice" (p. 374). Peel (2005) described professional identity as the state of 
internalized norms of the profession into one's self-image, demonstrated specific 
competency and independence in knowledge, skills and judgment, and developed 
personal sense of commitment and responsibility to the profession. Reisetter et al. (2004) 
looked at professional identity in terms of how an individual's personal worldview and 
professional view are harmonious with each other, where the image of one's self as a 
professional properly reflects one's effectiveness.  
Professional Identity in Art Therapy 
 As a growing profession in the mental health field, there were also many 
definitions pertaining to the professional identity of an art therapist. Levick (1995) 
created a diagram comprising factors she found to be integral parts of an art therapist's 
professional identity. The core curriculum training served as the groundwork for other 
facets such as "role definition...competency, empathy, compassion, patience, relationship 
of self to other disciplines...supervision... standards...research...a code of ethics" (p. 290). 
Auxier et al. (2003) stated the professional identity as a "therapeutic self", an entity that 
incorporates both professional (ethics, roles, attitudes) and personal self (values, morals, 
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theoretical stance, awareness), that can serve as the professional's frame of reference for 
problem solving in professional praxis (p. 25). Bruss and Kopala (1993) illustrated 
professional identity in terms of the sense of attitude, responsibility and commitment 
towards the role in one's profession (e.g. ethics, morality), the feeling of satisfaction and 
pride in one's professional work, and the relation to one's personal identity and 
perceptions regarding professional competency. Feen-Calligan (2005) defined 
professional identity as a "product of biography, personal choices, and social 
circumstances through which professionals begin to test and accept the traditions and 
obligations of a profession" and that the term refers to both the "collective identity of the 
profession...and an individual's sense of self within the professional role" (p. 122). 
Professional Identity during Graduate Training 
 Graduate school is a transitional period when students re-examine their identity, 
personally and professionally, as they adjust their roles through socialization in their 
environment within the graduate program (Liddell, Wilson, Pasquesi, Hirschy, & Boyle, 
2014), e.g. from school to internship. Through the socialization process in a graduate 
program and internship experience, students begin to explore their professional identity in 
preparation to entering the work space (Gibson, Dollarhide, & Moss, 2010). 
 Some researchers referred to this phase as "a period of infancy" (Bruss & Kopala, 
1993, p. 686) or movement from professional adolescence to professional adulthood 
(Kaslow & Rice, 1985) that reflect/correlate students' identity development process 
(Guinee, 1998; Hunter, Laursen, & Seymour, 2007). As students progress in their identity 
development, they move from referring to external source of validation to relying on an 
"internalized view" of the profession and "self-validation" (Gibson et al., 2010, p. 33). In 
 11 
addition, through active engagement with their experiences (Peel, 2005) in graduate 
school (e.g. coursework, experiential) and practicum/internship (e.g. group supervision, 
reflective observation, work with clients), students begin to cultivate an integrated 
understanding for their professional identities (Gibson et al., 2010). 
Professional Identity Development and its Function 
 Professional identity development takes place throughout one's professional 
lifetime (Moss, Gibson, & Dollarhide, 2014; Trede et al., 2012). Identity formation is 
related to the individual's social dialogue with factors from different domains of context 
(Adams & Marshall, 1996; Solomontos-Kountouri & Hurry, 2008). For example, Peel 
(2005) discussed the mutual influence between structure (e.g. system, institution) and 
agency (e.g. individual capabilities, attitude) as a pertinent part to her own professional 
development. The level of engagement with the environment affect the growth in one's 
professional identity development (Liddell et al., 2014; Peel, 2005; Trede et al., 2012). 
Other researchers saw professional identity and the collective identity of the profession as 
mutually linked to one another in the cycle of development. The continuing growth and 
commitment to the professional affiliation serve to sustain and reinforce the foundational 
values/principles that drive the profession (Kapitan, 2010). In turn, values and principles 
shared within the association become the basis for how the professionals related to other 
fields and the general public (Bouchard, 1998). For example, stipulations were put into 
place by the professional organization in order to ensure that art therapists have achieved 
the standard requirements (e.g. fulfilling post-graduate conditions, passing the board-
certified exam) to legally provide service.  
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 Researchers found numerous aspects that can shape professional identity (Moss et 
al., 2014; Trede et al., 2012). Construction of new knowledge or insights can be achieved 
through application in praxis and reflection upon the experience (Hunter et al., 2007; 
Peel, 2005). Persistent, active engagement in the critical reflection of one's experience is 
considered by researchers as extremely important for development of professional 
awareness, performance, growth, and development (Feen-Calligan, 2005; Moss et al., 
2014; Peel, 2005; Skovholt & Ronnestad, 1992; Trede et al., 2012).  
 Work with clients, successful or otherwise, become meaningful experiences 
personally and professionally relevant to professional development (Moss et al., 2014). 
Networking and developing of professional relationships is imperative as one cannot 
work effectively in isolation (Bouchard, 1998; Liddell et al., 2014). Support from 
mentors, supervisors, and peers are crucial to developing new perspectives for clinical 
practice, cultivating professional attitudes, values and mode of thinking (Gibson et al., 
2010).  Personal reflection and therapy is pertinent for therapists to develop self 
awareness and understanding of their own "shadows" [unacceptable aspects of self] 
(Bouchard, 1998, p. 159; Irwin, 1986). Others saw continuous engagement in one's 
creative mode of expression as an integral part to the process of professional growth 
(Bouchard, 1998; Feen-Calligan, 2005). Beyond the former, some (Auxier et al., 2003; 
Reisetter et al., 2004) saw the therapist's professional identity to be "inextricably tied to 
the personal identity of the individual" and that one's perception of themselves as the 
therapist (e.g. confidence in one's judgment) can affect professional identity (Bruss & 
Kopala, p. 686). 
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 It is important for professionals to have a clear understanding of their own 
professional identities for a variety of reasons. An "absence of job clarity" can lead to 
confusion and ambiguity regarding one's responsibilities in his or her professional role; 
likewise, the individual may harbor inconsistent expectations as he or she remained in a 
state of uncertainty (Cashell & Miner, 1983, p. 93). Lack of clarity in the professional 
identity can result in stress and dissatisfaction with work, which could lead to burnout. 
Furthermore, ambiguity in one's professional role can lead to negative emotions such as 
frustration, anxiety, fear, anger, confusion, hopelessness, disillusionment, and so forth 
(Cashell & Miner, 1983). The negative emotions from role uncertainty may prevent one 
from functioning in an ethical and effective manner (Auxier et al., 2003; Feen-Calligan, 
2005; Peel, 2005). 
 By having a clear understanding of the professional identity, one can better grasp 
a sense of one's role at the workplace (Auxier et al., 2003; Cashell & Miner, 1983) and be 
able to communicate one's role to other professionals and to the clients he or she serves. 
For example, an art therapist in a medical setting who has a good understanding of his or 
her role will be able to explain to other health professionals which patients are suitable 
for a referral. Through understanding one's professional role along with personal values, 
an art therapist can then integrate the ethics/values of one's profession with one's personal 
morals/perceptions (Auxier et al., 2003; Gibson et al., 2010; Feen-Calligan, 2005) into 
her practice. Furthermore, art therapists with clear understanding of themselves can 
developed their personalized style/pattern for problem solving (Auxier et al., 2003; 
Chaffey, Fossey & Unsworth, 2012; Hunter, Laursen, & Seymour, 2007). When one 
understands his or her role within the chosen profession, one can sustain commitment 
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towards their chosen profession through internal factors such as self-motivation (Bosch & 
Card, 2012; Kapitan, 2010; Orkibi, 2010). 
Process of Professional Identity Development 
 Different lenses are used to explore the process of professional identity 
development. The researchers often parallel the developmental process of professional 
identity to theories of constructive learning and socialization processes. Professional 
development has been explored and applied through the following three models or 
theory. Professional Identity Development Model for Transformational Tasks was 
designed to portray the lifelong professional development of beginning to seasoned 
counselors (Moss et al., 2014). Kolb's experiential learning theory [ELT] was 
incorporated in explaining the process of professional development of an university 
professor (Peel, 2005). Model of socialization was used to explore how graduate students 
could cultivate professional identity through various level of socialization in graduate 
program (Liddell et al., 2014). Despite the various perspectives, researchers —  implicitly 
or otherwise — placed emphasis on both the "interpersonal" and "intrapersonal" aspects 
contributing to the developmental process; they believed one's development rely on one's 
internal growth along with external influences (Gibson, Dollarhide, & Moss, 2010, p. 20). 
  Moss et al. (2014) saw professional growth for counselors as a "continuous and 
lifelong process" (p. 3) and was interested in how counselors at various stages in their 
professional lifespan beginning, experienced and expert) view themselves within that 
profession. In this cross-sectional grounded theory study, they found six overall themes 
that are significant to professional identity development that may be similar to 
professional development for therapists (p. 6-9): 
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・ adjustment to expectations: perception of one's own expectation vs. the 
expectations others had of them in this role 
・ confidence and freedom: how they feel in this role and what they need to do to 
progress to the next level in their development 
・ separation versus integration: merging or compartmentalizing of professional and 
personal identities 
・ experienced guide: necessary support to further development  
・ continuous learning: recognized as a lifelong process in development  
・ work with clients: source of motivation for committing to the profession  
The first three themes formed a cluster that represents positive correlation between the 
growth of professional development and experience gained through further professional 
practice; the latter three refer to catalysts necessary for growth in professional 
development (Moss et al., 2014, p. 6). This means that the former three components 
(adjustment to expectations, confidence and freedom, separation vs. integration) would 
move along positive growth as the counselor gain more experience and strive to further 
professional development. For example, with more experience, a beginning counselor 
may learn to develop better understanding of their professional role and, consequently, 
have more confidence in professional practice. Moreover, this meant the latter three 
components (experienced guide, continuous learning, work with clients) may present 
opportunity for professional growth. For example, consulting with a seasoned supervisor 
may influence the beginning counselor in shaping his/her professional identity.  
 Moss et al. (2014) found that beginning professionals relate to each theme in the 
following ways. Beginning counselors have to face the realities of a workplace upon 
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graduating. For example, some may not feel as effective because they have to carry out 
duties that are not directly linked to their profession (Moss et al., 2014). Secondly, 
beginning counselors may feel insecure or doubtful towards their professional 
competencies and aspire to be more confident (Moss et al., 2014). In addition, beginning 
professionals may separate their professional identity from other aspects of their personal 
life; it is only after they gain more experience that they begin to cultivate a sense of the 
different aspects of their professional and personal selves into one identity (Moss et al., 
2014). The compartmentalization stemmed from various factors, one of which was their 
belief that the separation of roles is part of school training. Beginning counselors also 
looked for an experienced guide (e.g. mentor, supervisor) for valuable feedback in 
progressing in the growth of their professional identity. In terms of continuous learning, 
beginning counselors were eager to embrace all the learning they could with the idea that 
this learning can help them grow as professionals. Out of all the themes that came from 
the research, the work with clients (i.e. success stories or instances of failure) was 
considered to have lasting impact and provide most meaningful contribution to their 
professional development for beginning counselors or otherwise (Moss et al., 2014).  
 From the themes and theories, Moss et al. (2014) formulated a professional 
development model (Figure 1) that explored the span of a professional development 
lifespan. The model delineated the transformational tasks (central processes) at each stage 
professionals must accomplish in order to grow professionally:  
・ idealism → realism 
・ burnout → rejuvenation 
・ compartmentalization → congruency 
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For example, the first stage of the professional development model (correlating to the 
themes adjustment to expectations and confidence/freedom) is associated with beginning 
professionals and how their idealistic perspectives were challenged in the work place. 
The purpose in this stage is to "become realistic about their abilities and their role" 
through the help of "external validation from an experienced guide or a client and gain 
additional knowledge" (Moss et al., 2014, p. 9).  
 Peel (2005) explored the potential and limitation in the use of peer observation of 
teaching (POT), a reflective teaching technique, and how it contributed to her own 
process in professional identity development as a new university lecturer. She referred to 
Kolb's Experiential Learning Theory (ELT) model as a useful learning tool in engaging 
with her environments/situations through her professional development. The ELT model 
embraces following fundamental views of learning (Kolb & Kolb, 2009): 
・ Learning is a process: focus should be on the process of engaging and 
reconstructing the experience 
・ Learning is "re-learning": re-examining, testing out, and refining one's 
ideas/beliefs on a topic (p. 4) 
・ Learning relies on conflicts and differences as driving force 
・ Learning is "a holistic process of adaptation": "involves the integrated 
functioning of the total person — thinking, feeling, perceiving, and behaving" and 
their methods to adaptation such as "problem solving, decision making, and 
creativity" (p. 4) 
・ Learning results from consistent patterns of transaction between the person and 
the environment: "process possibilities of new experience to determine range of 
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choices" available; the decision made plays a part in determining an event one 
will live through and the cycle repeats itself again (p.4) 
・ Learning is the process of creating knowledge: "social knowledge is created and 
recreated in the personal knowledge of the learner" instead of through passive 
reception (p. 4) 
 The ELT model (Figure 2) includes dialectically related facets of grasping and 
transforming experiences: concrete experience → reflective observation → abstract 
concept → active experimentation , where the process of creating knowledge is a cyclical 
process reactive to the context of the learning situation (Kolb & Kolb, 2009). By drawing 
a parallel in the process of professional development to the learning process in ELT, Peel 
(2005) stressed the pertinence for professionals to maintain a curious/learning attitude 
within their field in order to become the active creators of their own circumstances as 
opposed to the product of that environment.  
 Liddell et al. (2014) viewed the development of a professional identity as an 
outcome of the "result of successful professional socialization" (p. 69). They discussed 
how the three core elements of socialization contributed to professional identity 
development and described the socialization process in the graduate school to provide a 
clear depiction of how socialization affects professional development.  
 The three core elements of socialization are knowledge acquisition, investment, 
and involvement (Liddell et al., 2014, p. 70). Knowledge acquisition referred to the 
content knowledge and applicable skills needed to practice efficiently. Investment 
referred to one's commitment to time and resources in the graduate program (e.g. seeking 
mentoring affiliation with a faculty member to formulate expectations of professional 
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role). Involvement pertains to the level of one's participation in the professional role of 
the field (e.g. participating in extracurricular experiential learning opportunities to 
enhance the cultivation of professional identity).  
 In addition, she discussed the four complementing stages of the socialization 
process — anticipatory, formal, informal, and personal — can promote commitment to a 
profession (Liddell et al., 2014). Anticipatory stage begins when individuals search for 
information regarding enrolling into a particular profession. Formal stage is when the 
socialization allows the individuals to grasp "professional norms, knowledge, and 
activities" and "develop skills through structured experiences" (p. 70). Informal stage 
happens in the socialization within relationships with peers and others that will reinforce 
the ideals of professional role. And personal stage is when individuals begin to integrate 
their personal and professional roles to develop a personal meaning/understanding of the 
profession (e.g. what the profession means to them, how do they see themselves in this 
field). Of course, it is important to keep in mind that the socialization process does not 
follow a linear path as it involves multiple domains at the same time (personal/ 
institutional/ extra-institutional/ profession). It is through the graduate students' 
experiences in these various context they began to form their professional identity. 
Connection with Personality identity 
 A discussion on professional identity is often linked with one's personal 
worldview (Auxier et al., 2003; Feen-Calligan, 2005; Gibson et al., 2010; Reisetter et al., 
2004) and personal identity (Bruss & Kopala, 1993; Skovholt & Ronnestad, 1992; Trede 
et al., 2014). Choudhuri et al. (2012) define personal identity and personal/individual 
worldview as such: 
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・ Personal identity: the way in which we define ourselves as individuals in the 
context of our culture (both our culture of origin and our present culture) and as 
individuals influenced by our unique personal experiences (p. 61) 
・ Individual worldview: the unique way in which each of us sees, interprets, and 
ascribes meaning to the world; based on our cultural worldview (the system of 
beliefs, perceptions, attitudes, and values held in common by the individuals in a 
culture) and unique life experiences; for example, different worldviews value 
time as being precise or relative to the context (p. 61) 
For example, Choudhuri et al. (2012) saw value orientations such as individualism (I) and 
collectivism (C) as part of an individual's cultural worldview, where one places emphasis 
on independence and the other on interdependence, respectively (Le & Marcus, 2013). 
Within the United States, individualism is the mainstream value orientation whereas in a 
society of Eastern culture, collectivism may become more prominent. Individualism 
emphasizes on self-oriented values such as being independent, striving for personal goals 
and interests, and looking after one's self and immediate family while expecting others to 
do the same (Ali, Lee, Hsieh, & Krishnan, 2005; Peterson & Gonzalez, 2005; Schulte & 
Kim, 2007). Individualistic orientation is centered around the individual person (e.g. 
goals, uniqueness, control) and implies that one's "judgment, reasoning, and causal 
inference are generally oriented toward the person rather than the situation or the social 
context" since the individual is assumed to remain stable in any context (Oyserman, 
Coon, & Kemmelmeier, 2002, p. 5). This implies that the boundary of an individual with 
a more individualistic worldview may possess a firmer boundary around personal values 
and may be less susceptible to change by his or her environment.  
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 This differs from collectivistic orientation, which diffuses the focus on the person 
and emphasizes on the social context in which the person resides in (Oyserman, Coon, & 
Kemmelmeier, 2002). Collectivism places emphasis on other-oriented values such as 
maintaining a strong, cohesive in-group, striving for group goals and interests, and 
protecting and being protected by the in-group (Choudhuri et al., 2012; Peterson & 
Gonzalez, 2005; Schulte & Kim, 2007). As the common values of the group are 
centralized, personal values and expectations were diffused among the members within 
the group. Because of this, group membership become central to aspects of one's identity; 
the social context and situational constraints can play an important role in affecting 
individuals with collectivistic orientation (Oyserman, Coon, & Kemmelmeier, 2002, p. 
5). This implies that an individual may possess a looser boundary around personal values 
and is more likely to place group values before one's own values in order to promote 
harmony within the group.  
 Jones and McEwen (2000) developed a model (Figure 3) to illustrate multiple 
dimensions of identity, where the personal identity (core sense of self associated to 
aspects such as personal attributes, behavior, and characteristics) is surrounded by 
intersecting rings of social identities (e.g. race, sexual orientation, age, ethnic, class) and 
contextual influences (e.g. family background, life experience). In this model, the core is 
represented as the large circle at the center of the intersecting rings. The core identity is 
equated to what one felt as the innermost sense of one's self and often contrasted with the 
outer facets of one's identity. Inner self or personal identity appears to be more 
meaningful and complex than the outer identity and were kept guarded so as to be "less 
susceptible to outside influence" (Jones & McEwen, 2000, p. 408). The outermost circle 
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(which encapsulates everything else) represents the context the individual is situated in 
that moment of time. Each model provides a snapshot that captures the complexity of 
interaction between the multiple dimensions and the core sense of self at a moment in 
time and in one particular context. In looking at the diagram example, the location of the 
race dimension seemed to be the most salient to the core as the dot representing it is 
placed in closest proximity to the center; sexual orientation is considered the least salient 
by the individual and is placed furthest from the core (Jones & McEwen, 2000). 
 In the authors' attempt to understand the complexity in one's identity at any given 
moment using this model (Figure 3), they found that the model reflects the fluidity in the 
relationship of the "evolving nature of identity and the changing salience of the various 
multiple identities" depending on the context (Jones & McEwen, 2000, p. 412). Another 
one of their observations is that the "salience" of identity dimensions reveal the "systems 
of privilege and inequality" which brought about the awareness of that identity dimension 
"when difference was experienced" (Jones & McEwen, 2000, p. 410). For example, they 
found that, when compared to the White women in the study, race was a salient 
dimension for the Black woman and culture was a salient dimension for the Asian Indian 
woman (Jones & McEwen, 2000, p.410-412).    
 Later on the researchers reconceptualized this model to portray how the different 
components of the identity construction process could interact with one another (Abes, 
Jones, & McEwen, 2007, p. 6). In the new model (Figure 4), the environmental/external 
context relate to one's perception and construction of self by being filtered through the 
individual's "meaning-making capacity". Depending on the complexity and permeability 
in one's "meaning-making capacity" was, one may better able to "filter contextual 
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influences" (e.g. family background, peer culture, social norms, stereotypes) and 
"determine how the context influenced one's identity" (Abes et al., 2007, p. 6). The 
researchers believed that by adding the "meaning-making capacity" into the model, the 
model could not only portray "what relationships students perceive among their personal 
and social identities, but also how they come to perceive them as they do" (Abes et al., 
2007, p. 13). 
 It is relevant in the mental health field for professionals to comprehend their own 
personal identity and individual worldview, because therapy takes place in "social and 
cultural...encounters" where the therapeutic relationship can be influenced by "the degree 
to which therapists [and clients] know themselves" (Baker, 1999, p. 55). The integration 
of personal identity with professional identity requires the therapist to look deeply within 
(e.g. through reflection, personal therapy) to cultivate that awareness of all the parts that 
comprise the therapists' self (Bouchard, 1998). Individual worldviews can influence how 
a therapist perceive and behave in a therapeutic setting. For example, Dosamantes 
cautioned creative art therapists on their beliefs about healing that are greatly influenced 
by their own culture's worldview and they may in fact be imposing their worldview upon 
the clients if they are not aware of their own cultural lens (Dosamantes-Beaudry, 1997, p. 
134). Moreover, the therapist's own unresolved identity can manifest in ways that 
undermine the therapeutic process (Irwin, 1986; Yedidia, 2005). Within the therapy 
context of the mental health field, this is often referred to as a therapist's 
countertransference (Dosamantes, 1992; Gil & Rubin, 2005). It is through recognizing 
those personal aspects of one's self, which influences clinical judgment and decision 
making (effectively or otherwise), that a therapist can develop a clearer sense of their 
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therapeutic frame of reference and awareness in clinical reasoning (Bruss & Kopala, 
1993; Skovholt & Ronnestad, 1992). 
Intersubjectivity 
 In social psychology, intersubjectivity is understood as a "communicative 
mechanism" that cultivates learning as individuals "negotiate a shared understanding of 
their social, emotional, cognitive and cultural world" (Stone, Underwood, & Hotchkiss, 
2012, p. 65). The authors discussed intersubjectivity through a cultural framework as a 
"mutual orientation to others in the world" and "a complex web of interconnections 
linking people, tools, and activities" together (Stone, Underwood, & Hotchkiss, 2012, p. 
72). 
 In relation to the therapeutic context, Jung (1929) explained how the 
intersubjectivity alludes to the intermingling of conscious and unconscious (e.g. 
behaviors, thoughts, feelings) materials between the therapist and the client: 
For two personalities to meet is like mixing two different chemical substances: if 
there is any combination at all, both are transformed. In any effective 
psychological treatment the doctor is bound to influence the patient; but this 
influence can only take place if the patient has a reciprocal influence on the 
doctor. You can exert no influence if you are not susceptible to influence.          
(para. 163)   
 Green (2000) saw intersubjective relationship in therapy as the bridge for 
connecting the two intrapsychic subjects (the therapist's and the client's). Through 
intersubjectivity framework, the focus in therapy is shifted to the relationship of one 
psyche to another rather than focusing solely on the client. Moreover, the author pointed 
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out that it is impossible for a therapist to engage with a client without involving their own 
psychic reality. Thus therapy becomes a holding space where the therapist and the client 
influence and are influenced by one another. Through the connection within the 
intersubjective space, both parties are changing each other through the way they perceive 
the interaction within therapy and the way they proceed to interact with one another 
thereafter. 
 Winborn (2012) discussed familiarity as part of the intersubjective phenomenon 
that takes place over time and begins to "shape and influence the behaviors, perceptions, 
thoughts, and feelings of the participant” (p. 189). He stressed that such influence "does 
not originate from the individual psyche of either the analyst or patient" but rather 
through co-generation and co-experience by the therapist and client in therapy (Winborn, 
2012, p. 189). 
 Orange (2009) spoke of the use of the intersubjective perspective in therapy as an 
"intellectual and clinical sensibility" that focuses "...on the relational field constituted by 
two or more, unique, and unrepeatable subjective worlds of experience", where an 
individual cannot be understood without the inclusion of the others within that 
context/system in therapy (p. 243). Through the lens of intersubjectivity, all the 
experience found in therapy is subjective and partial, and the only way to arrive at the 
optimal, shared understanding is by engaging in a dialogue and searching together 
(Dosamantes, 1992; Orange, 2009). The author saw this framework as helpful in therapy 
to remind therapist to maintain an attitude that is "humble, unpretentious, and ready to 
learn" (Orange, 2009, p. 241). 
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 Robb (2014) saw the intersubjective relationship within therapy to be overlapped 
with  cultural dimensions (e.g. race, ethnicity, gender, sexual orientation, disability, 
geography) as art therapists began to work with clients possessing worldviews that were 
quite different from their own. She saw the importance in professional development in 
utilizing self-reflection to cultivate multicultural competency. This way, the therapist can 
begin to understand the intersectional framework (e.g. social, cultural, political) within 
the therapeutic relationship by learning from and with the clients (Robb, 2014). 
Countertransference in Intersubjective Relationship 
 Hayes et al. (1998) refined Freud's idea of countertransference (CT) — which 
considered all the therapists' reactions, conscious or unconscious, to the clients' 
transference or other phenomena within the therapeutic relationship —  to something less 
restrictive, in which: 
The extent to which the therapist reactions are grounded in the reality of the 
therapeutic relationship, defining CT as irrational reactions emanating from 
unresolved issues within the therapist...CT is conflict-based while not limiting CT 
strictly to unconscious reactions or to those solely in response to the client's 
transference. (p. 468) 
Some authors gave examples of CT as responses derived from therapists' thoughts, 
feelings, behaviors/actions (Dosamantes, 1992), fantasies (Robbins, 1973), blind spots, 
biases, and unrecognized emotional needs (Gil & Rubin, 2005). These responses may 
result in the therapist reacting in ways (e.g. emotional/behavioral responses, intolerance, 
need to be liked by the client, attempts to change the client) that may undermine the 
therapeutic work (Gil & Rubin 2005). 
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 Hayes et al. (1998) assembled a structural model for CT in the following five 
factors (p. 469-470): 
・ Origin: unresolved issues/conflicts  
・ Triggers: events that bring forth the therapists' unresolved issues 
・ Manifestations: behaviors/thoughts/feelings resulting from the provocation of 
unresolved issue  
・ Effects: ways that CT influence the therapy process positively or negatively 
・ Management factors: behaviors and characteristics that help regulate and 
productively use CT reactions 
 From their qualitative research using this model, they found that therapists' needs 
were common ground for CT (e.g. need to control, for approval, to be right) and may 
forget the relational aspect of therapy process (Hayes et al., 1998). Most triggers were 
caused by the therapists' own subjective perceptions and that most CT affect the 
emotional distance between the therapists and clients. For example, some triggers may 
pull the therapists and clients closer (e.g. understanding, empathy) while others may push 
them apart (e.g. blocked understanding, boredom). They emphasized the importance for 
therapists becoming aware of their own CT by using this model, working backwards, 
starting by examining the overt behavior, studying the internal reaction manifested, 
recognizing any changes in feelings/connection to the client, identifying events that 
triggered the reaction, to finally searching within self for the origin of unresolved 
conflicts (Hayes et al., 1998).  
Heuristic Inquiry 
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 Art-based heuristic research incorporates the systematic structure of heuristic 
research as the research methodology to exploring the phenomenon that is personally 
meaningful to the researcher. Heuristic inquiry is a research model grounded in self-study 
and utilizes a systematic approach to methodology and procedure in the process of 
seeking to discover the meaning of the personal experience (Moustakas, 1990). 
Moustakas (1990) developed a model incorporating six phases of heuristic inquiry and 
described this type of research as: 
A way of engaging in scientific search through methods and processes aimed 
at...finding the underlying meanings of important human experiences that takes 
place within the individual's...senses, perceptions, beliefs, and judgments...Such a 
process is guided by a conception that knowledge grows out of direct human 
experience and can be discovered and explicated initially through self-
inquiry...Heuristic inquiry requires that one be open, receptive, and attuned to all 
facets of one's experience of a phenomenon...The heuristic researcher is seeking 
to understand the wholeness and the unique patterns of experiences in a 
scientifically organized and disciplined way...the heuristic process moves from 
whole to part and back to whole again. (p. 15-17) 
Fenner (1996) also emphasized the important element within self-exploration in that it 
must be conducted with an openness and trust in one's self and must be free of all 
presuppositions so as to articulate the true essence of the personal experience. Using 
creative methods (e.g. artwork, journals, diaries, poems, stories), the heuristic scientist 
can recreate/externalize the lived experience of the personal phenomenon and discover its 
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deeper meanings in relations to themselves and to the world one lives in (Moustakas, 
1990). 
Creative Expression in Research Studies 
 The other part of the arts-based heuristic research, drew on the advantages in 
using creative expressions to integrate "analytic and aesthetic ways of knowing" and 
understanding a particular phenomenon (Hervey, 2000, p. viii). Hervey (2000) defined 
this type of non-linear research as artistic inquiry, where the researcher may incorporate 
any type of artistic approach to generate data that could inform about the research 
question. Any artistic medium such as music, dance, visual arts, poetry, and so forth can 
be used by the researcher to engage in the creative process in developing an answer to the 
research question. The creative research process emerges organically and does not follow 
a prearranged approach to methodology (Hervey, 2000). 
  Mcniff (2007) discussed the use of art-based research as a systematic approach to 
the artistic process, where the use of different artistic expressions are the primary mode 
of understanding and examining the phenomenon. Art-based research and heuristic 
inquiry shared similar qualities in research methodologies in that they can both address 
open-ended questions to a phenomenon that is personally relevant to the scientist and that 
the outcome of the study cannot be predetermined or predicted by the scientist. 
 Deaver and McAuliffe (2009) equated art making as a reflective process with a 
cyclical nature of generating more information. Through the process of creating art, ideas 
emerge from the imagery; reflection on the imagery can further generate new 
thoughts/information. Use of imagery allows for expression of information and 
knowledge in a different way that is meaningful and experiential. The authors 
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emphasized the reflective attitude as an important aspect of facilitating self knowledge 
and growth in the art making process. In addition, they noted that journal writing can also 
assist in personal reflection as one records and makes sense of the experience through 
words and constructs their own meaning (Deaver & McAuliffe, 2009). Keeling and 
Bermudez (2006) also referred to the use of art and writing as tools to externalize one's 
struggle and then allow it to become part of the process for self-reflection. 
 "Thinking calls for images, and images contain thought. Therefore, the visual arts 
are the homeground of visual thinking" (Arnheim, 1969, p. 254-255). Arnheim (1969) 
saw visual thinking as the way in which we perceive and make sense of the world around 
us and that the act of art making is one of a cognitive process. He stated that the use of a 
creative modality is a way of "making a cognitive statement clear, coherent, 
comprehensible" (p. 255). Allen (1995) saw the use of image making in self exploration 
as a means to understanding one's inner soul. She described the creative process as a way 
of engaging with the self that is emotional and tangible; saw art as a medium to connect 
with her own inner world, express the experienced feelings fully in that moment, and to 
create a new sense of meaning through her association with the created/documented 
images (Allen, 1995). 
 In two master's level thesis, Schlegel (2012) and Urban (2005) discussed the use 
of creative process in self awareness and reflection. Schlegel (2012) combined heuristic 
inquiry with art-based research to explore her personal experience of working on an 
oncology unit. Her study described the process of uncovering themes that helped her 
develop a greater understanding and awareness of herself as a growing therapist. Urban 
(2005) examined the altering use of different creative modalities to tap into both the 
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primary (one's primitive part of the mind) and secondary (one's ordinary, logical thinking 
in reality) process information. Through alternating creative modalities (i.e. journaling 
and art making), one can better understand one's self in an integrated manner.  
 Moon (2002) considered the use of self-study through the arts as an important and 
ongoing aspect of professional development for art therapists. Through her personal 
account, she demonstrated art making as a way to tap into the depth of one's awareness 
and to maintain authenticity in one's introspective self-exploration by having the 
willingness to examine and face this process with empathy, sensitivity, and honesty. 
Along the same manner, the creative modalities used in the art-based heuristic research 
could allow the researcher a venue to express the essence of her internship experience in 
a genuine manner. Through reflection and analysis on the information gathered from art-
making and journaling, the researcher could discover how the experience of working with 
this particular population had influenced the growth of her professional and personal self. 
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CHAPTER THREE: METHODOLOGY 
Design of the Study 
 The design of the study would be arts-based heuristic research. According to 
Moustakas, in heuristic research, the researcher can, "through one's senses, perceptions, 
beliefs, and judgments", discover personal revelation of one's experience and develop 
deeper understanding of one's self (1990, p. 15). The researcher would adhere to the six 
phases of heuristic inquiry as conceptualized by Moustakas (1990). The objective of the 
study was to explore the process of transformation in the roles of an art therapy intern's 
professional identity within the context of working with adults who are diagnosed with 
severe mental disorders. Moreover, systematic artistic expression and self reflective 
journaling would be incorporated as tools for gathering data. 
 Due to the nature of this heuristic study, the subject would be the researcher who 
is also the art therapy intern. The subject source is the researcher's experience in the art 
therapy sessions with the adults at the intensive outpatient group. The researcher would 
refer to Moustakas' qualitative heuristic inquiry phases as a guideline for unearthing her 
professional identity through her interpretation of the intersubjective relationship with her 
clients. The researcher would integrate art-making and journaling as artistic inquiry and 
self reflection following the weekly group sessions. For the purpose of this heuristic 
research, artwork and journaling would be documented and analyzed later and be limited 
to this particular population of adults with mental disorders as opposed to a different 
population from her other internship site. 
Location of Study 
 33 
 The study would take place at an inner city psychiatric organization for adults in 
Pennsylvania, Philadelphia. The location has approximately 400 clients: they provide 
services for a wide population, ranging from those in need of counseling services for 
everyday life situations to others who may have more severe mental health difficulties. 
The psychiatric services have two types: traditional outpatient (TOP) and intensive 
outpatient (IOP). TOP provides clients with individual therapy and/or a support group 
once a week. IOP offers client three full days of varied group and individual therapy. The 
psychiatric services work in conjunction with the connecting HIV clinic and their 
clientele may overlap depending on need basis where the clients from IOP may receive 
further support as requested. 
 IOP provides mental health services to individuals who may need more frequent 
support. Since this IOP is not intended to address issues regarding addictions, clients with 
a history of substance issue must be clean and sober for at least 30 days and have to 
receive additional support from an outside addiction group and/or sponsor. In addition, 
they all have a history of chronic mental illness with varying diagnosis and with differing 
levels of intellectual functioning. Some of the clients may go to individual therapy at 
TOP on top of receiving services from IOP. All clients in the IOP have their medication 
monitored by the physician's assistant and resident. Lastly, IOP provides long term 
support and some of the clients have been there as long as eight years. 
 The IOP staff includes a fulltime social worker, social work interns (each 
interning at the site for a duration of five weeks), physician's assistant, a dance/movement 
therapist and a dance/movement intern, an art therapy intern, and a resident. The full time 
social worker and the social work intern were there for thrice a week at the IOP; the 
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dance/movement therapist and intern were there twice a week; the art therapy intern was 
there once a week. Verbal therapy groups were held daily; art therapy groups were held 
once a week when the art therapy intern was onsite. 
 For the purpose of this arts-based heuristic study, the art therapy intern would be 
reflecting and expressing her experience specifically from the art therapy groups held at 
the IOP internship setting. The art making and journaling that happened after the group 
would also take place at this site as much as possible in order maintain a systematic way 
of documenting her experience. Moreover, it may allow the art therapy intern to create 
data that spoke more directly to the experience at that particular setting and in that 
particular moment and separate her experience at that setting from her other roles, such as 
her role as a graduate student or her role as an art therapy intern at the medical setting 
(her other internship site). 
Time Period for Study 
 The time frame for data collection would be 29 weeks. It would start on the week 
of September 30, 2013. There would be one art therapy session per week with the 
exception of any holiday or absence. Although the art therapy intern would be co-leading 
with the interns and staff in the morning talk therapy, the focus of the study and reflection 
would focus solely on the art therapy experience. The art therapy intern would reflect on 
her experiences directly after each group. 
Participant Information 
 The researcher was the sole participant/subject of this study. The subject was a 
24-years-old Asian woman who was enrolled in Drexel's graduate program for Art 
Therapy and Counseling. The subject was attending two internship sites — one was a 
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medical setting while the other one was a psychiatric setting. Each week, the intern would 
be recording and reflecting on her art therapy experience working with the clients at the 
IOP. 
Subject Type 
 The subject is the researcher, who is also the art therapy intern.  
Subject Source 
 The researcher is a first-generation Asian woman who has been living in the 
United States for 14 years. Prior to that, she lived in a city in Taiwan. She is a second-
year graduate student in a two year Master's program at a University in Philadelphia. She 
is bi-lingual, with Mandarin as her first and English as her second language.  
 The researcher is from a middle class family and has lived in the suburbs of New 
Jersey since she came to the United States. According to U.S. Census Bureau (2000), the 
racial demographics within her township consisted of approximately 82% White, 1% 
Black or African American, and 15% Asian. Ten years later, the population changed 
slightly, with approximately 76% White, 2% Black or African American, and 19% Asian 
(U.S. Census Bureau, 2010). The researcher grew up in this suburban area without much 
interaction with African American minorities until her move to Philadelphia in the fall of 
2012 for graduate school. Before enrolling in the current graduate program in an 
university in Philadelphia, the researcher had studied and received dual certification in 
teaching special education and/or art from a college in New Jersey. 
 Prior to and after immigrating to the United States, the researcher's family of 
origin continued to adhere to the Taiwanese values of working together as a group, where 
the Eastern collectivistic values (e.g. being thoughtful/respectful of others — especially 
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to older adults, keeping harmony, holding strong family/group ideals, valuing more 
spiritual advancement and interdependency) remained more prominent and pertinent than 
American individualistic values (e.g. holding strong personal ideals, competing against 
others in a group, questioning authority, valuing more material/status advancement and 
independence). Please note that the examples of values provided were taken from the 
researcher's own notion of what constitutes those two terms. Furthermore, these examples 
reflected her understanding of those terms as she was going through her primary and 
secondary education; her perspective on those terms has evolved since then. Throughout 
her formative years and beyond, the researcher often sought to understand the world 
through a collectivistic framework. 
 The researcher found it difficult to adjust to the American culture as she wanted to 
hold on to the Eastern collectivistic values and her identity crisis persisted over many 
years. For example, the educational system in Taiwan helped students foster a sense of 
collective identity by keeping the same students in the same class from first grade to sixth 
grade. The educational system in the United States focused on expanding students' social 
network and diversity by shuffling students through different classes. The researcher had 
experienced her first four years of elementary school years in Taiwan, where she built a 
strong group identity with the 39 other students in her year and where the class felt like 
family, before she became an English as a Second Language (ESL) student and began to 
struggle adjusting to the new school culture. Upon graduating from being an ESL student 
to a regular student after two years (and experiencing some culture shock such as the 
devaluation in the meaning of friendship), she had already begun to place more energy in 
striving for academic performance than in learning more about the American culture from 
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her peers. This attitude continued throughout her primary and secondary education 
system; at the same time, the researcher became drawn to art without realizing that it 
would become an integral part in her life.  
 It was upon entering the graduate program and going through numerous 
reflections through supervision, through course discussions, and through conversations 
with family and peers that the researcher came to realized that she had already welcomed 
art as being a part of her identity. Despite her continuing the struggle in defining other 
aspects of her cultural identity, she could readily acknowledge herself as an artist. 
Investigational Methods and Procedures 
 Research procedure. Every week, the researcher facilitated an art therapy group 
in the afternoon. She documented her experience in the art therapy session through 
journaling and art making; the time structure for the creative process would be carried out 
systematically, after each week's art therapy group, but the decision in the order of 
engagement with both creative processes would be spontaneous on the researcher's part. 
For example, the researcher may feel more inclined to write in the journals prior to 
making the art and vice versa. For the purpose of this heuristic study, the artwork and 
journaling would pertain specifically to the researcher’s experience when leading her art 
therapy group in the afternoon. This was done in order to address the thesis question 
regarding how her professional identity was transformed while working with this 
particular group of clients at the IOP setting.  
 Data collection. Art work and journal reflection were completed on a weekly 
basis, directly after each art therapy group session. The researcher attempted to use 
various 2-D and/or 3-D media available at the IOP site. The art making and journaling 
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were typically completed at the IOP setting at the end of each art therapy group session. 
Artwork and journaling was done at her New Jersey residence during a prolonged break 
(e.g. winter break) where she was absent from the internship setting for more than a week 
but felt compelled to reflect and express her continuing dialogue about her experience 
with the group. This allowed the researcher to maintain some continuity with the research 
and the experience. There was no time limit for any creative process to allow for open 
freedom in the exploration; however, both art making and journal writing were completed 
every week that the researcher led an art therapy group at the IOP setting. To further 
allow for spontaneity in use of the creative processes within an overall time structure, the 
researcher alternated the art making and journal writing process each week depending on 
what she was drawn to in that moment in time.  
 Data analysis. The following heuristic inquiry would utilize the six phases that 
were formulated by Moustakas. The first phase was the initial engagement, where the 
researcher looked within herself to materialize a specific, personal question that was both 
captivating and meaningful to the researcher. The next phase was immersion, where the 
question became ingrained in the researcher’s very life experience and the researcher 
would constantly connect her experience to the question whenever relevant. Use of 
implicit exploration of the question could be investigated via creative media such as art 
making and journaling. The phase that followed was incubation, where the researcher 
stepped back from the deep involvement with the inquiry for an extended period of time 
(approximately a month) and allowed the distancing to foster inner growth. After that 
came the phase of illumination, where the researcher formulated themes that could begin 
to conceptualize of the abstract responses addressing this inquiry. In the explication 
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phase, the researcher scrutinized the complex themes to deepen her understanding of their 
relations to her inner self so as to compose the essence of her finding that was uniquely 
hers, connecting what she found in the themes to the literature and her identity. In the 
creative synthesis stage, this newly integrated knowledge and her overall experience 
would be expressed through the creation of a final piece of artwork and writing to capture 
the essence in the transformation process of her professional identity through this 
research study and internship experience (Moustakas, 1990).  
Possible Risks and Discomforts to Subjects 
 Due to the design of this heuristic research study, the researcher may uncover raw 
information from herself through the experiential and reflective process. 
Countertransference and varying cultural values may cause discomfort or uncertainty on 
the researcher’s part as she engaged in introspective exploration with genuine openness 
and curiosity. 
Special Precautions to Minimize Risks or Hazards 
 The researcher would seek out weekly supervision with her onsite contact 
administrator, her off site supervisor, and/or other supervision groups to address any 
issues or concerns that may come up from her experience working with this population. 
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CHAPTER FOUR: RESULTS 
Overview of Results 
 The purpose behind the art-based heuristic research was to discover and grasp the 
experience of an art therapy intern working with adults who have chronic mental 
disorders in a long term intensive outpatient setting. First, the researcher used art-making 
and journaling to gather information in the moment. The majority of the artwork and 
journaling were completed at the clinical setting itself after each group session; the 
researcher generally utilized art materials from the internship site itself during art-making 
process to reflect the researcher's experience with the exception to the last piece of 
artwork. For the final art therapy session, the intern brought in some of her own materials 
and incorporated it into her own art making after group has ended (Figure 33). Upon 
completing the data collection, the researcher set the data aside for over a month before 
re-engaging with the information. Through examining and analyzing the data collected 
afterward in the Illumination and Explication phases of the heuristic study (Moustakas, 
1990), the researcher found themes from the collection of artworks and journaling. 
 Themes found in the imagery emerged as the researcher searched for 
commonalities within the images, looking for formal elements, emotional content, and 
common themes that appears throughout the pieces, along with the physical attributes of 
the artwork itself (Table 1) such as the size of the paper and the type of medium used. 
Upon displaying all the artwork on the wall in chronological order (Figure 34), the 
researcher searched for commonalities that emerged from each piece by listing her 
observation and overall impression of the artworks. The researcher also referred to her 
thesis advisor to get a second opinion on the commonalities that emerged from the 
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artworks. Commonalities were clustered together and emerged as themes for the visual 
data collection.  
 Themes found in the journal entries came forth as the researcher coded the journal 
entries through re-reading, memo-ing and clustering words together into groups to help 
identify common themes that appeared throughout the weeks of data collection. The 
themes were organized based on the frequency of their appearances in each of the 29 
journal entries (Table 2). While numerous themes could appear within a single journal 
entry, the top two themes of any journal entry would be considered more prevalent than 
other themes. Upon discovering the themes relative to both the artwork and journal 
collections, the researcher aligned those themes together (Table 3) to look for similarities 
and/or differences shared between the two processes.  
Themes Found in Artwork 
 Common themes that emerged through the data analysis were the following: 
containment, nature and organic forms, relational movement, and brightness of color. 
Containment 
 This theme is reflected in the artistic elements presented in numerous artworks. 
This theme remained strongly present throughout the majority of the artworks done by 
the researcher. Patterns such as circles (Figure 7, 12, 15, 18, 19, 22, 26, 30) and closed 
forms (Figure 6, 7, 8, 14, 16, 18, 28, 29, 32) are found within the border of the artwork. 
Those that did not have a clearly delineated border generally unfold within the dimension 
of the artwork and rarely expand beyond the piece (Figure 11, 21, 23, 25). The occasional 
movement from containment to expansiveness by the artwork is generally expressed in a 
confined boundary, whether it was suggested or clearly defined.  
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Nature and Organic Forms 
 This theme was presented in over half of the data collection. Images such as 
flowers (Figure 6, 8, 32) , plants (Figure 9), organic creature (Figure 7, 23), tree 
(Figure10), the land (Figure 29, 31), snakes (Figure18), and the weather (Figure 16) were 
presented through different media. If a piece did not contain the theme of nature, there 
often were some organic quality to the lines or shapes in the abstract images (Figure 18, 
22).  
Relational Movement 
 This theme is reflected in the artistic elements presented in nearly all of the 
artworks. Images may illustrate shapes, colors, and/or lines that are melding/mixing/ 
blending together (Figure 10, 13, 24, 25, 26, 28), layering on top of each other (Figure 
11, 14, 17, 18, 19, 22, 27), partially connected to each other (Figure 20), or pushing 
against each other (Figure 21). Depending on the type of artistic medium and its 
application in the art making process, the movement expressed in the image can appear 
agitated (Figure 11, 14, 17) or calm (Figure 10, 21, 28). 
 Brightness of Colors 
 Taking a look at the collection as a whole, many of the artworks possess bright 
colors (Figure 5, 8, 9, 13, 15, 18, 19, 20, 21, 23, 27, 26, 28, 31, 32, 33).  Only two pieces 
really stood out against the rest containing somber, darker colors (Figure 16 & 17). An 
interesting thing to note is that Figure 16 was the only piece done during winter break at 
home and Figure 17 was the piece reflecting the week that the researcher returned to her 
internship setting. There was a strong correlation in terms of color choice and the 
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placement of the colors that seemed to connect those two pieces together as a stark 
contrast against the lighter moods evoke in the rest of the collection. 
Themes Found in Journal Entries 
 The common themes found in the journal entries were: relational process, self 
confidence, developing self-awareness, validation of professional self, expectation of self, 
and positivity. Theme prevalence is related to the frequency of its appearance in the 
journal entries and the first two themes found in each journal entry was labeled as the 
more prevalent themes.  
Relational Process 
 This theme appeared in 27 out of 29 journal entries — 20 of the entries where this 
theme was more prevalent in the journal content than others — where the researcher was 
focused on looking at the relational aspect of her therapeutic relationship with the group. 
At the beginning, the researcher held more expectations for what she envisioned to be 
happening in the group and a sense of frustration when her ideals were not realized in the 
actuality of the session itself. Sudden changes such as an abrupt termination or holiday 
breaks that affected the connection/flow/routine the researcher was seeking to maintain 
with the group was frustrating for her. At times, the researcher identified the differences 
she felt when engaging with the group members and began to question her assumptions 
of the group members along with their potential perception of her. Despite the many 
times that she felt "stuck" in building rapport with her group, she began to realize that it 
was necessary for her to let go of her own expectations and to trust the group and the 
process in the group. Upon understanding this as an impediment to the growth in the 
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therapeutic relationship, the researcher was able to open up more and develop a deeper 
connection with the group. 
Self Confidence 
 The following theme appeared 25 times out of all 29 entries, 11 times where it 
was more prevalent in the journal content than other themes. Throughout those entries, 
the researcher consistently questioned/ her decision making and often ended her 
sentences in an up tone, as in questioning. This uncertainty carried over into her verbal 
expression in groups as well. However, through the use of journaling, the researcher 
began to develop more awareness of the pattern of her thinking that resulted in deflating 
her confidence as a professional. Journaling helped her realize that she spent more time 
focusing on what went wrong in a group session as opposed to what went right. Slowly, 
she began to look towards what was going well in the group and adding that into the 
journal entries, though they are still few and far between. At the last entry, she noted that 
she never realized the extent of her influence until the clients expressed it on the last day 
and she felt moved and motivated by that knowledge. 
Developing Self-Awareness  
 Although this theme appeared in 24 out of 29 journal entries, the theme became 
more prevalent (after week 12) as the researcher began to purposefully reflect upon 
herself in the moments during group sessions. Prior to week 12, this theme did not 
emerge as frequently and was not regarded as prevalent by the researcher; after week 12, 
there were seven times where the theme became more prevalent in the journal entries 
than other themes. The researcher began to tune into her emotions and behaviors and 
tried to make sense of how this information could inform her personally and 
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professionally. Exploring this information through journal entries helped the researcher 
tap into some insights of self and of the group members and in turn, manifested in 
changes in her behavior in groups. Moreover, by being more in tune with herself through 
journal writing, insights regarding herself and the group appeared. For example, when 
writing about feeling stuck in where she stood with clients, she realized that part of it 
may stem from her lack of trust in the group's ability. And other time, the insight helped 
the researcher to see patterns of judgmental thinking or of unrealistic expectations. There 
were times when the researcher lacked awareness, especially when it reflected something 
positive in herself. Overall this theme appeared near consistently throughout the entire 
data collection and grew in its prevalence towards the latter two thirds of the data 
collection. 
Validation of Professional Self  
 The following theme appeared in 22 of 29 journal entries, 10 times where the 
theme was more prominent than the other themes in the journals' content. In looking 
closely at the quotes related to this theme, the researcher's validation seemed to stem 
from external sources, specifically relating to what has happened in the group session that 
week. The researcher could be quite reactive and empathic to the mood of the group and 
tended to perceive it as a correlation to her effectiveness as an intern therapist. At the 
beginning half of the data collection, the researcher often had a preconceived expectation 
of how a group should go and felt frustrated and incompetent when the group did not 
react the way she had hoped. And while aware of things that were out of her control (i.e. 
holidays, absences, group member's reaction), she continued to perceive it as a reflection 
of her inability as a professional. Conversely, when some situations did happen as she 
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had expected, the researcher would feel validated and effective. This theme remained 
quite constant throughout the data collection, although its prevalence was not as frequent 
as the first two themes mentioned above.  
Expectation of Self 
 This theme appeared 19 out of 29 times in the journal entries, 8 of those times 
where it was more prevalent within the journal entries. A lot of the content from the 
earlier journal entries reflected the researcher's dissatisfaction with her ability as an intern 
at the site. At the same time, it reflected the researcher's process of seeking to improve 
herself. There was considerable reflection that aimed towards criticizing what was not 
enough as opposed to what was enough. Slowly, the researcher began to notice the 
pattern and was able to catch herself when she was being too critical of herself. The later 
entries expressed similar content towards looking for professional self improvement but 
the tone in those sentences were more neutral and imbued with curiosity as opposed to 
self reproof. This was reflected in the decrease of the theme's prevalence over time — 
whereby after 12th week, it was not considered prevalent compared to other themes in the 
rest of the data collection. 
Positivity 
 This theme appeared 13 out of 29 times throughout the data collection for journal 
entries, and the frequency of its appearance in the journal entries did have a slight 
increase after week 14 (appearing in eight journal entries as opposed to five). However, 
this particular theme never took prevalence over the other themes. Often, this theme 
appeared after the researcher had just expressed something negative about a situation, 
where the researcher followed up with a more positive perspective. Other times, she 
 47 
would highlight something that went well in the group and noted that it was something to 
build upon in the subsequent group sessions. When the researcher was able to tap into 
this mode of positive thinking, she noticed she was able to feel more constructive and less 
critical of her professional role as an intern and more hopeful to continue improving 
professionally. 
Comparison of Themes in Journal Entries and in Artwork 
 Through repeated examining of the themes found in the journal entries and 
artwork, there were numerous similarities that were noted from both processes. However, 
the presentations of the themes differed in their perspectives on how the medium 
expressed the reflection of the intersubjective relationship. For example, the artworks 
generally divulged a sense of brightness, nurturance, acceptance, and curiosity of the 
situation while the journal entries more often articulated dissatisfaction, doubt, judgment 
and frustration with herself. There were two pieces of artworks (Figure 16, 17) that stood 
out against the rest due to the prominent use of darker colors but the great majority of 
artwork were bright. The researcher noted that during the process of creating art, she 
often thought of the relational aspects of group. On the other hand, many of the journal 
entries appeared to reflect more prominently of the self, especially in regards to how the 
environment and the relational aspects of the setting and the group informed the 
researcher of her own professional image. More often than not, the writing captured the 
researcher's feeling of dissatisfaction in her professional role, along with a more objective 
view of what happened in the group session. As time went on, however, the journal 
entries began to incorporate more insights and some positive thoughts to counter the 
negativity presented in the entries. 
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 In looking at the specific themes from both processes, there was a strong 
correlation in exploring the experience of the intersubjective relationship within the 
artworks (relational movement) and journal entries (relational process). Both of these 
themes emerged from the majority of the data collection but were expressed in different 
ways. In the images, the exploration remained more neutral, curious, and objective  —  
depicting solely what happened in the group as a whole. In contrast, the relational 
component in the journal entries were often closely linked to the researcher's sense of  
personal and/or professional self (validation of professional self, self confidence). The 
different ways in which they addressed the relational component of the therapeutic 
relationship served as a way to provide the researcher with a more complete sense of the 
experience.  
 While the artwork did provide a means for the researcher to regulate the intensity 
of affect as she reflected on the group experience, this common theme in the artwork 
(containment) also mirrored the themes explored in the journal entries (expectation of 
self, self confidence, developing self-awareness). The difference found was the feeling 
evoked from the researcher as she re-engaged with the data collected from both 
processes. As the researcher re-engaged in reading and seeing her art, she felt a sense of 
curiosity when she gazed upon the artwork and recalled the calmness after creating the 
pieces. She had mixed feelings about the journal entries as they brought forth various 
moments (e.g. when she was being judgmental of herself, she was more accepting of 
herself, when she felt proud of herself ) throughout her internship experience. 
 Lastly, both the journal entries and artwork touched upon similar themes in 
positivity and brightness of colors, respectively. The themes were presented prominently 
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in the artwork as opposed to the journal entries, where the positive thinking appeared 
later in the data collection and often as an afterthought as the researcher learned to 
incorporate both aspect of negative and positive thinking. 
Summary 
 The following themes were found in the artworks: containment, relational 
movement, nature and organic forms, and brightness of colors. The figures were digitally 
reconfigured to reflect their relative proportion to their actual size in real life; this was 
done in order to allow the reader to see how each art piece related to the others in size. 
Refer to the photograph taken of the entire artwork collection to have an overall view of 
how all the dimensions relate to one another; images were organized in chronological 
order of time (Figure 34). Specific themes found in the artworks could be found in Table 
3, along with their correlation to the journal entries.  
 Common themes discovered in journal entries were: relational process, self-
confidence, developing self-awareness, validation of professional self, expectation of self, 
and positivity. Refer to Table 2 for direct quotes and clustering of keywords supporting 
the themes that emerged from the journal writing. In looking at the similarities and 
differences in the themes from the data collection, the researcher found many similarities 
in the themes that emerged from both processes; for example, the theme of brightness of 
color in the artworks complemented the theme of positivity in the journal entries. 
However, the way in which the processes expressed the researcher's experience and 
perspective differed − where the art making allowed the researcher to maintain an attitude 
that focuses on being in the moment with the experience and the journal writing helped 
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the researcher connect meaning to the experience − allowing the researcher to gather a 
broader sense of understanding about her experience. 
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CHAPTER FIVE: DISCUSSION 
Overview 
 Major themes identified in the previous chapter are presented here as the 
researcher linked these themes to the literature from Chapter Two. After drawing the 
connections from themes to literature, the researcher will discuss clinical implications, 
advantages and disadvantages to this form of research study, along with any suggestions 
for future research. 
Themes 
 Data collection was attained through the immersion phase of the heuristic 
research, where the researcher created art and wrote journal entry each week that she 
attended the designated internship site. Through persistent reflection and analysis of the 
information gathered, prominent themes emerged pertaining to the researcher's 
developing professional/personal identity. The themes discovered in the artwork were: 
containment, nature and organic forms, relational movement, and brightness of colors. 
The themes found in the journal entries were: relational process, self confidence, 
developing self-awareness, validation of professional self, expectation of self, and 
positivity. The themes touched upon by both creative processes were strikingly similar. 
Conversely, the information gathered from both processes offered different perspectives 
to similar themes. Together, the data collection offered a more comprehensive reflection 
of the researcher's experience.  
Associations to Themes Found in Artwork 
Upon the emergence of the four art themes, the researcher illustrated the potential 
relevance of these themes to her internship experience and professional development. 
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Associations made to containment include the constant reflection of the self in relation to 
the environment, a sense of difference, the use of art to regulate the intensity of affect as 
a form of self care, and self consciousness. The wavering pattern between containment 
and the occasional expansiveness may reflect the attempt to regulate a balance of the two. 
Associations made to nature and organic forms are nurturance, growth, transformation, 
acceptance, and empathy. Associations made towards the relational movement could 
parallel interactions that took place in the intersubjective exchange during group process 
such as making connection, having disagreements, covering up, and supporting each 
other. The theme, brightness of colors, attributed to both positive and negative 
associations. Positive associations included playfulness, interest/engagement, diverse 
strengths, sharing differences, potential, newness, and hope. Negative associations 
included defensiveness (using the brighter colors to distract from what is underneath), 
superficiality, overlooking the issue. Another association made to brightness of colors 
was noted by the researcher during the art making process, in which she made conscious 
decision to use colors to represent clients and herself in the group (See Figures 17, 18, 19, 
20, 23, 26, 27, 31, 32). 
Relation to the Creative Process 
 In looking at the themes that emerged from the writing and art making, the 
similarities were prominent in ways that either enhanced or complemented the 
experience. Through creating the image, the researcher was able to tap into the intuitive, 
emotive, and curious mindset as she expressed her experience each week. Most of the 
time, the researcher gravitated towards creating an artwork first before writing a journal 
entry. The researcher may have been more inclined towards creating art first because the 
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act of creating art could serve as means of self care, because the researcher saw art 
making as a more familiar medium than journal writing, or because the researcher needed 
more time in order to process the experience in a verbal manner. Arnheim (1969) 
described making art as that of a cognitive process and that it is a way of "making a 
cognitive statement clear, coherent, comprehensible" (p. 255). Allen (1995) saw the 
creative process in art making as a way of engaging with the self that is emotional and 
tangible; she saw art as the medium that connected the bridge to her inner world, 
allowing her to express the experienced feelings. The researcher also found it easier to 
formulate words after creating a piece of artwork before translating those words into 
writing. Moon (2002) saw journaling as a way to process the experience and further 
understand how the experience has influenced her own personal and professional growth. 
Through journaling, the researcher was attempting to make sense of her experience and 
persistently related the experience to her personal and professional self. For example, 
looking at the theme of validation of professional self, the researcher became more aware 
of how often her thoughts were connecting to the sense of her professional efficacy to 
how the group went that particular week as she documented her thoughts in the journal.  
 The two different creative modes of expression allowed the researcher to tap into 
the primary and secondary processes of the mind and helped her make sense of her 
experience in an integrated manner, as was examined in The experience of alternating 
modes of expression: Combining creative writing and free art making in a single session 
(Urban, 2005) on exploring alternative use of different creative modalities. Art making 
helped the researcher express the essence of what it was like being the group while 
journaling was used to pinpoint specific thoughts, feelings, and ideas that came forth 
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regarding the experience to inform the researcher of her professional and personal 
identity. Moreover, the researcher found that art making allowed her to remain 
nonjudgmental but also to notice herself being judgmental when engaging in the writing 
process. The awareness was made clear by noticing the different patterns of engagement 
and prompted the researcher to question her own thinking. The positive/curious thinking 
during the art making process began to carry over into the writing as well. This could be 
inferred in the data by looking at how the theme brightness of colors in images remained 
stable throughout the entire collection while the theme positivity in journal writing began 
to emerge more often towards the second half of the data collection as the researcher 
began to make an effort to challenge her typical thought patterns in seeing the situation 
differently. 
Personal Revelation and Professional Growth 
 Many researchers placed emphasis on both the "interpersonal" and "intrapersonal" 
components that affect identity development process (Gibson et al., 2010, p. 20). Within 
a therapy context, the intersubjective relationship affects both the therapist and clients in 
which both parties are prone to being influenced by one another (Jung, 1929; Orange, 
2009; Winborn, 2012). When looking at professional identity development process with 
professionals of similar vocational background, Moss et al. (2014) identified six factors 
that were important to professional identity development. Of the six factors, adjustment 
to expectations, confidence and freedom, and working with clients were the ones that 
became prominent when examining the themes that emerged from the researcher's own 
experience. Whereas the first two factors listed by Moss and colleagues (2014) were 
indicated as components that would develop with more experience and practice gained, 
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the last factor was noted as one of the ingredients to elicit and jumpstart the growth 
process. These factors were all reflected in both the art (containment, relational 
movement, and brightness of colors) and journal writing (relational process, self 
confidence, validation of professional self, expectation of self).  
 Two of the prominent themes, reflective of the relational aspect of the researcher's 
experience, emerged from both the art (relational movement) and journal writing 
(relational process). These relational themes were explored weekly by one or both 
processes. Examples of the relational components are indicated here: "If I don't trust 
them...how do I expect them to trust me?" (See Table 2, relational process), Figures 10, 
11, 26, 31. The relational components remained constant and pertinent to the researcher 
as she attempted to make sense of her experience and role at the setting. This reflected 
the belief by some that the intersubjective relationship does not only affect the clients but 
also the therapists (Irwin, 1986; Ryan & Johnson, 1983). Even without directly 
expressing the details of what happened in group sessions, everything seemed to be built 
upon the presence/existence of the group. It is understandable why the relational 
component became one of the main foci since therapy takes place in "social and cultural" 
space (Baker, 1999, p. 55) and experience with clients was most definitely integral to the 
researcher's growth in this particular setting in discovering the differences between 
herself and the clients in behaviors and perceptions. This distinction may have been 
reflected in the theme of containment within the artworks as the researcher noted on the 
differences and on trying to formulate a coherent group identity with which she could 
relate to and could reflect her own identity as well (See Figures 10, 18, 19, 23). 
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 Jones and McEwen (2000) explained that parts of one's identity dimension could 
be brought to awareness "when difference was experience" (p. 410). In the researcher's 
case, while the specificity of what the differences constitute wasn't noted overtly in her 
journal writing, it was implied in some of her themes (relational process, validation of 
professional self, developing self-awareness). For example, it was implied when she felt a 
standstill or friction in working with her clients or when she discovered that being more 
direct worked better with the clients (See Table 2, developing self-awareness). Moreover, 
the sense of difference was expressed in some of her artworks within the theme 
(brightness of colors) where the researcher made conscious decision to attribute each 
client with a different color in her artwork (See Figures 17, 18, 19, 20, 23, 26, 27, 31, 32). 
These differences were enhanced by the researcher's own perception of herself through 
her cultural viewpoint and allowed the researcher to learn more about herself. According 
to Abes et al. (2007) in the reconceptualized model, the researcher's own "meaning-
making capacity" (p. 6), or individual worldview (Choudhuri et al., 2012), made her more 
prone to honing into cultural components which set her apart from her clients. For 
example, the researcher worried that her way of talking (word choice and diction learned 
through her formal education) may give the clients a wrong impression of her as someone 
snobbish (See Table 2, relational process). As explained in the ELT theory (Kolb & 
Kolb, 2009), these differences allowed the researcher to become more aware of her own 
self (behavior, speech, thinking) and of the clients' potential perspectives. 
 Some (Auxier et al., 2003; Feen-Calligan, 2005; Reisetter et al., 2004) see 
professional identity as being "tied to the personal identity of the individual" and that 
one's perception of themselves as the therapist can affect professional identity (Bruss & 
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Kopala, p. 686). The researcher became aware of her discomfort with the differences (e.g. 
race, verbal expression, education, age) and sought to find ways to relate to the clients. 
Part of this could be due to her learning; however, it is possible that she was also drawing 
on the collectivistic value (seeking harmony within a group) she'd possessed despite 
having lived in the United States for more than 10 years. Aside from being a beginning 
therapist — this may explain why the researcher tended to resort to external sources (her 
perception of the clients' view of the session; clients behavior in group) in order to 
validate her effectiveness as an art therapy intern (See Table 2, relational process, 
validation of professional self). However, it is also possible to attribute this to the 
researcher's countertransference (Hayes et al., 1998) to the group, as was expressed in the 
themes of validation of professional self and self-confidence. Examples are of such 
instances are as such: "I feel like I let myself get sucked down by the group's mood..." 
(See Table 2, validation of professional self), "I noticed I tend to over help a client..." 
(See Table 2, developing self-awareness), Figures 11, 14, & 17.  
 An example that served to demonstrate how cultural values could affect the 
researcher's sense of self confidence: "When I do something effective I tend to underplay 
my effectiveness...when I do something ineffective I really shoulder all the responsibility 
as my own fault..." (See Table 2, self confidence). While this could easily be attributed to 
solely one's lack of self confidence, cultural value of collectivism also played a part in 
shaping the view of one's identity as being connected to and reflected by the group could 
also explain why the researcher would behave/think this way. The ineffectiveness 
perceived by the researcher was taken as a reflection to the ineffectiveness of her own 
self. At the same time, the effectiveness perceived by the researcher was attributed to 
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contribution of the entire group as well. Through the intersubjective experience with the 
clients, the researcher was able to develop professionally via "external validation 
from...the client" and become more realistic about her abilities and roles in that setting 
(Moss et al., p. 9). 
Power of Reflection and Awareness 
 Bouchard (1998) talked about how in order to integrate personal identity and 
professional identity, one has to reflect deep within to cultivate an awareness of all the 
parts that comprised the therapist's self. Moon (2002) saw self-study through a creative 
modality as an integral part of professional development for art therapists. Moreover, she 
expressed how art making had helped her tap into the depth of her awareness and 
allowing her to remain authentic in her introspective self-exploration (Moon, 2002). She 
saw reflection through art making as a way to explore and process her experience with 
with empathy, sensitivity and honesty (Moon, 2002). Along the same vein, the researcher 
felt a similar experience as she expressed the essence of her experience through artwork 
with an honest and empathetic attitude. Although her journal writing revealed the 
moments where she was being judgmental of herself, those words held an intent for self 
improvement.  
 The themes from the art (nature and organic forms and brightness of colors) 
seemed to reflect this energy of warmth, play, empathy, growth, and curiosity with the 
experience of the group process and, by parallel, the process in the transformation of her 
own professional identity. Examples can be found in Figures 9, 10, 15, 18, 23, 31, & 32. 
The themes from the journal entries (developing self-awareness, positivity) revealed an 
important growth in professional development for the researcher. Through the use of 
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journaling, the researcher was able to come to develop awareness of her own patterns of 
negative thinking. With the awareness of this habit, the researcher was able to gradually 
shift her thinking process to something more constructive and positive whenever she 
caught herself perceiving a situation from a negative angle. Examples could be found in 
Table 2 (positivity): "I realized I was judging the pace of the group...need to appreciate 
the process"; "I reminded myself to slow down."; "Every mistake is a potential gift in 
disguise." In addition, the reflective journaling allowed the researcher to better 
understand her own emotions so as to provide insight in, perhaps, what was happening in 
the intersubjective/therapeutic relationship. Examples of how journal writing helped the 
researcher gained insight into herself and the group process could be found in Table 2 
(developing self awareness): "Maybe due to my own fear that I will be considered 
incompetent lead me to keep from engaging deeper in our therapeutic relationship"; "If I 
don't trust them...how do I expect them to trust me?"  
Learning from the Intersubjective Experience 
 While acknowledging that the intersubjective experience in therapy is considered 
partial to the researcher's own perception, her internship experience with this particular 
population has taught her to keep in mind the therapist's role for future reference while 
working with individuals diagnosed with chronic mental illness. This was echoed in the 
theme of containment which emerged throughout the majority of her artwork. Often 
times, the researcher would prefer art making to journal writing in the process of data 
collection. While it could be due to her own personal inclination towards art making, she 
realized later on that a more prominent reason was that art helped her contain her 
overwhelming feelings in working with the group. The continuous containment reflected 
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in her artwork could parallel the enormous amount of attentiveness and effort she was 
making, as an art therapy intern, in order to maintain a safe, and holding environment for 
the clients during group art therapy. These clients with a diagnosis of chronic mental 
illness varied greatly in terms of their cognitive ability, mood state, and other 
psychological or physiological difficulties that elicit the necessity for an art therapist to 
help modulate, facilitate, and guide the group process in a way that maintain the holding 
space. Another issue uncovered through the researcher's own journal reflection was that 
the therapist should make sure to remain concise and direct when working with these 
clients (See Table 2, developing awareness). This contributes to maintaining the holding 
space by delivering directions or statements that are clear so the clients could perhaps feel 
that the art therapist was grounded, even if the art therapist may not feel confident. In 
addition to that, she found the clients to respond better with art therapy tasks that were 
concrete or that touched upon memories, interest, or stories. While the researcher saw the 
importance of containment, she learned there was a difference between holding a safe 
space and stifling the space. This was noted in her journal when she found herself over-
helping the clients and had to purposefully remind herself to step back (See Table 2, 
developing awareness). Furthermore, she found establishing routine and group rituals to 
be grounding for the group members, even if it may take a while for the rhythm to set in.  
 Although the researcher's journal entries may reflect a lot of frustration, self doubt 
and self-judging statements (especially in the beginning), her drawings nearly all 
expressed the theme of brightness of colors. In looking back at the overall experience 
itself, the researcher believed that there were a couple reasons why this theme became a 
prominent part of her data collection in the artwork. One of the reasons was that the 
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theme reflected a genuine, persevering curiosity as an art therapy intern in wanting to 
explore and learn from her internship experience. Another reason reflected the 
researcher's own way of drawing strength from making art — in utilizing  the art making 
to remind herself to remain positive and hopeful despite a challenging experience. The art  
was also utilized as a way to humble herself to the experience of the group process. And 
lastly, this theme in the artwork served to reinforce her collectivistic worldview as she 
connect to the intersubjective relationship with the group members by using various 
colors to represent different members in the group (See Figure 17, 26, 27).  
Clinical Implications 
 The way in which the findings from this research could be helpful is that they 
revealed the potential advantage of engaging in self-reflection through the use of creative 
modalities. Similar to The experience of alternating modes of expression: Combining 
creative writing and free art making in a single session (Urban, 2005), this research 
demonstrated the power in the alternative use of different creative modalities to better 
understand one's self in an integrated manner by using art making and journal writing to 
address different cognitive processes. Although it was not blatant, the findings served to 
demonstrate the significance for professionals to have a clear understanding of their own 
professional identities (Cashell & Miner, 1983). 
 Additionally, the use of creative processes may allow the clinicians to foster 
professional growth by developing awareness and clinical insights pertaining to the 
therapeutic relationship as the use of creative modalities could help externalize the 
experience and generate new understandings and/or insights (Deaver & McAuliffe, 2009; 
Keeling & Bermudez, 2006). Findings also reflected how a therapeutic relationship 
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affects all the parties involved, both the clients and therapists (Jung, 1929; Orange, 2009; 
Winborn, 2012). Through reflection and examination of the relational process, clinicians 
may develop a mindset that is culturally sensitive when engaging with clients and may 
come to appreciate clients as a powerful source for furthering their own professional 
growth.  
 The researcher noticed her tendency to adopt media that allowed more flow and 
blending in order to better express the emotional content she was experiencing, such as 
watercolor and oil pastel in her art making process (See Table 1). Moreover the 
researcher did feel that by creating artwork at the site after the group session, she was 
able to capture the essence of her experience. Art making became a way for her to 
capture the emotional aspect of her experience and contain it. However, the researcher 
also wondered how the timing of the art creation could affect what emerged from the 
images. When the researcher analyzed the collected artworks, she noticed that the only 
image (See Figure 16) she had created on her winter break away from the internship site 
was one of the two pieces that contained darker colors; in fact, the colors from this piece 
was transferred to the following image (See Figure 17) upon her return to the setting 
itself. Looking back on the data collection as a whole, the researcher wondered at how 
the image/information would change depending on the time of creation and the type of 
materials used to convey the inner experience. For example, the researcher wondered 
how the data could change if the researcher did not proceed with art making and journal 
writing directly after each group session or if she had not chosen art media from 
internship site. While these speculations are not within the scope of this particular 
research study, it might be taken into account for future study. 
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 Another important implication regarding professional identity in therapist's role 
emerged through the researcher's experience in working with a group of individuals with 
a diagnosis of schizophrenia or bipolar disorder, which are chronic mental illnesses. As 
the literature has briefly touched upon, these individuals with CMI may typically present 
themselves in a variety of ways, ranging from over emotionality to flat affect, from 
having distorted cognitive perceptions to being unable to discern reality from fantasy, 
from having disorganized thinking/speech to having organized thinking/speech but 
decreased motivation to speak or participate in group. While individuals within this 
population present themselves on a wide spectrum, many of their symptoms often impede  
their ability to communicate effectively in a social situation (e.g. perceiving or 
expressing) and adversely affect their relationships (APA, 2013). As such, the researcher 
noticed the necessity to be able to maintain a firm boundary and to develop a trusting 
relationship when interacting with this population as they exhibit impaired social 
functioning. This way, the therapist could assist by eliciting, modulating and modeling 
verbal and physical behaviors that are socially appropriate in the group. In addition, 
therapist needs to keep in mind that the clients' condition is continuous and their 
psychological state may change vastly (e.g. being overly active in group one day but then 
flat affect the next day with little inclination for involvement). In terms of presentation, 
therapist should try to remain composed and nonjudgmental when interacting with the 
clients, as many of them lack a sense of security and have low self-esteem. The 
intersubjective experience with this particular population and its influence on the 
researcher's professional identity was reflected through the prominent, recurring 
emergence of the theme of containment in the majority of her artwork and discussed in 
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her journal entries. The drawings echoed the necessity for the researcher to pay attention 
to establishing and maintaining that firm boundary and holding space   
Creative Synthesis 
 According to Moustakas (1990), this final phase to the heuristic study served to 
integrate all that was learned through this experience and express its meaning as a whole 
in a different way. He noted that such a process could only be achieved through tacit and 
intuitive manners and that the researcher must "move beyond any confined or constricted 
attention to the data...and permit an inward life on the question to grow...so that a 
comprehensive expression of the essences of the phenomenon investigated is realized" (p. 
32). Similarly to the nature of artistic inquiry, the expression of the research findings "can 
essentially take any form that the artist/researcher sees as effective, including 
metaphorical" as metaphorical images are considered a "synthesis or integration of 
components of the data" (Hervey, 2000, p. 63).  
 As such, the researcher decided to present her findings with the creation of an 
additional painting that sought to capture the essence of her experience, along with the 
transcription of her dialogue with this particular image as the final integration of her 
findings. In regards to the creative process, the researcher did not set any time limit, 
allowing herself to begin and end the process adhering to her own intuitions. The art 
medium used was acrylic paints on 12"x12" canvas board. The dialogue that took place 
after the creation of the artwork adopted the same flexibility in time, where the researcher 
continued to write until she felt the writing expressed the essence of her research 
experience and its affect on her on a personal and professional level.  
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A Journey through the Jungle 
 
 
 
Patches. 
Growth.. 
Path... 
Spreading.... 
Seeping in..... 
Down, down, down to the earth...... 
And below....... 
Explore the jungle, the light in the jungle........ 
Unexpected light......... 
Raining down, watering earth.......... 
 
Uncertainty, darkness. 
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The researcher questions: The drawing answers: 
 
 
Are you growing? Are you decaying? 
 
 
Is it difficult that everything seemed so 
chaotic? 
 
 
How so? 
 
 
 
But isn't it hard to let go? 
 
 
 
What happens when you do get lost? 
 
 
 
 
 
 
Isn't that dangerous? 
 
 
 
 
What do you mean by that? 
 
 
 
 
 
Tell me more about the faint light. 
 
 
 
 
 
Did that happen? 
 
 
 
 
 
I'm doing both at the same time. 
 
 
Yes, very much so, but there's a richness to 
that pandemonium. 
 
 
Each chaos teach me a lesson in learning to 
let go and just be in the moment. 
 
 
Yes, it's not always so easy. I get lost in the 
jungle sometimes. 
 
 
A lot of times, I feel very confused, 
helpless, and surrounded by dead ends. 
Each attempt to get out of the jungle only 
served to entangle me more in the depths of 
it. 
 
 
Perhaps, but at the same time, the jungle is 
trying to show me that there's more to it 
than the darkness seemed to be. 
 
 
Even as I struggle, I need time for a break. 
To breath, and get my energy back. And 
when I do take that breath amidst that 
struggle, I begin to sense a faint light.  
 
 
It  isn't bright, and it doesn't lasts for a long 
time. Like the flickering of a candle, it is so 
fragile it can probably extinguish with any 
sudden movement.  
 
 
Many times. Yet, each time, the light would 
flicker back on and continue to shine very, 
very faintly in the dark.  I noticed 
something interesting. The more I focused 
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So what happens after you saw the light? 
 
 
 
 
 
 
Just that? 
 
 
And you spent your time in the jungle 
doing that? 
 
 
 
 
 
What did you do then? 
 
 
 
 
It vanished? 
 
 
 
 
Do you want to go back? 
 
 
 
 
 
What would you do if you do chance upon 
another jungle? 
 
on the light, the brighter it became, to an 
extent. 
 
 
Well, I tried to reach for it. But each time, 
it would extinguish before I could grasp it 
in my hand. And I realized, after multiple 
tries, that I wasn't meant to hold the light. I 
was just meant to watch it and let it glow... 
 
 
Yes, just watch it and let it glow. 
 
 
Yes. As I was focused on seeing the lights 
and watching it glow, the jungle began to 
shift as well. But this time, it was shifting 
with me...and not against me. And before I 
knew it, I was at the edge of the jungle.  
 
 
The moment my feet stepped out into the 
sunlight. I turned...and the jungle had 
vanished. 
 
 
It was no longer there. And the funny thing 
was that I almost missed being lost in the 
jungle. 
 
 
Part of me does want to go back...but the 
other part of me hopes to find another 
jungle - not quite the same but just as 
chaotic.  
 
 
I think I'd like to keep in mind to slow 
down and look around. And just enjoy the 
journey instead of trying to get out of 
jungle. And perhaps I'll learn something 
new along the way. 
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Limitations of the Study 
 One of the limitations resulted from the nature of this study. As a heuristic study, 
while it could offer a perspective on an experience, it cannot be generalized or 
transferred. This is because the purpose of this research was to address a specific question 
regarding a particular experience and be expressed in a subjective manner, through the 
subjective lens of the researcher. 
 There were limitations in the literature itself. For example, while much literature 
examined professional identity, personal identity, the professional identity process and 
the components of it, it was impossible to encompass all the different perspectives to 
understanding professional identity. On the other hand, there was a scarcity of literature 
in that there were not many studies dealing specifically with the process of professional 
development with art therapy interns so the researcher attempted to address that by 
relating to vocational development in a similar field (counseling) or the learning process 
that could reflect a similar learning/identity developmental process. There was, however, 
a recent study by Robb (2014) that examined the process of professional development in 
multicultural competency for graduate students in art therapy programs. And while there 
was some experience of art therapy interns working in medical settings, there wasn't any 
literature on the experience of an art therapy intern at a long term, psychiatric setting 
working with adults diagnosed with chronic mental illness. 
 Aside from the general nature of the research study and the literature, the 
parameters surrounding the research itself became a limiting factor. This is noted with 
reference to the literature with the notion that one's level of engagement with the 
environment could affect the growth in professional development where an individual's 
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level of socialization with the environment affects could shape their identities (Liddell et 
al., 2014; Peel, 2005; Trede et al., 2012). Through the expression of this heuristic 
research, the researcher was able to express a part of her professional growth. And while 
she attempted to isolate other factors by reflecting in her art and journal immediately after 
the group session each week, other factors (e.g. the culture of the setting itself, the 
learning from graduate course work, the experience from the medical internship setting, 
supervision groups, conversation with family members and peers) were constantly 
contributing to her personal/professional growth as well. For example, the researcher 
found herself experiencing some role confusion as she was trying to relate to the only 
onsite staff (social worker) at the IOP setting for professional development even though 
she had off-site supervision groups. If there was an onsite art therapy supervisor, the 
researcher would have referred to that staff as the experienced guide to cultivate her role 
as the art therapy intern at that setting. As such, the findings could only serve to reflect a 
portion of her personal and professional growth. 
 The last limitation would be the materials that were used for data collection in the 
artwork and the time structure placed on the immersion process. The researcher 
purposefully chose materials that were available at the setting itself, as her intuitive sense 
felt it spoke to the immediacy of the experience and could allow her to more authentically 
capture the essence of that experience. She also decided to document her experience 
directly after each session onsite. These factors may have an effect on the outcome of the 
data. By utilizing materials that were specifically provided by the setting itself, the 
researcher may be limiting the types of art media in which she could express her 
experience of the group session. Furthermore, had the researcher given herself more time 
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before responding through creative modalities, more data may be generated from the 
artwork and journal entries. In addition to limitation of the materials used for the creative 
process, the researcher may have self-censored unconsciously during art making and 
journal writing. 
Suggestions for Future Research 
 Through the experience of engaging in this art-based heuristic research, the 
researcher noted that the experience was only able to illustrate one part in the 
development of her professional identity. Future topics could perhaps address other 
aspects to an art intern's professional growth in an art-based heuristic inquiry such as: 
・ How does the supervisory relationship affect professional identity? 
・ How do experiences of working at two different clinical internship settings 
(with two different populations) affect professional identity? 
 Another inquiry stemmed from the researcher's clinical experience with the 
population itself. Throughout most of her practicum and internship settings, she primarily 
worked with adults. As such, the researcher pondered on how her professional identity 
might change with the following potential question:  
・ How do experiences of working with children who have (a specific population) 
influence one's professional identity? 
 Lastly, in looking at what emerged from the themes, the researcher also wondered 
what would be different had the question addressed a more specific aspect of one's 
professional identity; for example, developing self-awareness or confidence. Future 
inquiry could include question such as:  
・ How do experiences of working with (a particular population) influence (a 
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particular aspect of professional growth)? 
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CHAPTER SIX: SUMMARY AND CONCLUSIONS 
 The purpose of this art-based heuristic inquiry was to examine, uncover and make 
sense of the transformation in the researcher's professional identity as she worked with 
adults diagnosed with a chronic mental illness. An art-based heuristic inquiry followed a 
systematic process of heuristic inquiry, as developed by Moustakas (1990), containing six 
phases; it utilized the creative modalities such as art making and writing as a means of 
gathering data to explore the research question. 
 In looking at Moustakas' (1990) heuristic inquiry approach, initial engagement 
was when the researcher developed a personal question meaningful to her. The question 
was to examine how the intersubjective relationship with her adult clients from the 
designated internship site affected the transformation in her professional identity. 
Following that, the researcher entered the immersion phase where she was to live and 
experience the question and also to gather information through art making and journal 
writing. Artworks and journal entries were gathered once each week that she was at the 
internship site. After the 29 weeks of data collection, the researcher moved on to the 
incubation phase. After a month of disengagement with the data collection, the researcher 
re-familiarized herself with it to seek out patterns and uncover themes that emerged. She 
did so by analyzing the information she had gathered in the illumination and explication 
phases before connecting the themes to the literature and expressing these revelations in 
ways that are personally meaningful to herself as a growing professional in this thesis. 
Then for the creative synthesis, she delved back into the creative process in response to 
her data collection of her internship experience in order to express a deeper level of 
understanding through an intuitive expression. The researcher created a final art piece 
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and a transcript of her self-dialogue with the final drawing that reflected the meaning in 
the essence of her research experience. 
 From the data collection, the researcher found themes in both creative modalities 
that reflected on the therapeutic relationship, revelation of personal identity and growth in 
professional identity. The themes identified in both the artwork and the journal writings 
were particularly similar. However, the way in which the themes were expressed and 
processed through the creative modalities differed. Themes in the art included: 
containment, relational movement, nature and organic forms, and brightness of colors. 
Themes in the journal entries included: relational process, self confidence, positivity, 
validation of professional self, expectation of self, and developing self awareness. The 
researcher found this manifestation to be somewhat unexpected; although the researcher 
was expecting some differences to emerge from using two modalities to tap into different 
processes, she did not imagine the differences to be blatant. 
 As the researcher made sense of these themes and explored their relations to her 
personal and professional self, the researcher was able to reflect on the process of her 
learning and internship experience, along with the growth she made. The researcher came 
to appreciate the use of self-reflection through the creative modalities, which allowed her 
to illustrate her experience in multi-faceted ways that allowed for a more comprehensive 
expression. The use of art assisted her in containing the intense emotional content from 
her internship experience; the use of journal writing helped in identifying and drawing 
meanings from the internship experience in relations to herself. Her findings reflected 
some of the issues that were addressed by beginning professionals of similar vocations 
(e.g. expectations of self, expectations from others, self confidence) as she realized and 
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managed the gaps between her expectations of the reality of the experience by gradually 
adopting an attitude of awareness and a mindset that was conducive to learning from the 
experience with less judgment. Furthermore, the researcher demonstrated how the 
intersubjective experience from the therapeutic relationship had influenced on her 
professional identity with this particular population in stressing the importance of the 
therapist's role in maintaining a grounded self as the clients may often struggle with 
feeling ungrounded to the environment around them. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 75 
List of References 
1. Abes, E. S., Jones, S. R., & McEwen M. K. (2007). Reconceptualizing the model of 
multiple dimensions of identity: The role of meaning-making capacity in the 
construction of multiple identities. Journal of College Student Development, 48(1), 
1-22. doi:10.1353/csd.2007.0000 
 
2. Adams, G. R. & Marshall, S. K. (1996). A developmental social psychology of 
identity: Understanding the person-in-context. Journal of adolescence,19, 429-442. 
 
3. Ali, A. J., Lee, M., Hsieh, Y., & Krishnan, K. (2005). Individualism and 
collectivism in Taiwan. Cross Cultural Management: An International Journal, 
12(4), 3-16. doi:10.1108/13527600510798105 
 
4. Allen, P. B. (1995). Art is a way of knowing: A guide to self-knowledge and spiritual 
fulfillment through creativity. Boston: Shambhala. 
 
5. American Psychiatric Association. (2013). Bipolar and Related Disorders. In 
Diagnostic and statistical manual of mental disorders (5th ed.). 
doi:10.1176/appi.books.9780890425596.057204 
 
6. American Psychiatric Association. (2013). Schizophrenia Spectrum and Other 
Psychotic Disorders. In Diagnostic and statistical manual of mental disorders (5th 
ed.). doi:10.1176/appi.books.9780890425596.070363 
 
7. Arnheim, R. (1969). Visual thinking. Berkley: University of California Press. 
 
8. Auxier, R. C., Hughes, F. R., & Kline, W. B. (2003). Identity development in 
counselors-in-training. Counselor Education and Supervision, 43(1), 25-38. 
 
9. Baker, K. A. (1999). The importance of cultural sensitivity and therapist self-
awareness when working with mandatory clients. Family Process, 38(1), 55-67. 
doi:10.1111/j.1545-5300.1999.00055.x 
 
10. Baker, J. A. (2001). Bipolar disorders: An overview of current literature. Journal of 
Psychiatric and Mental Health Nursing, 8(5), 437-441. doi:10.1046/j.1365-
2850.2001.00416.x 
 
11. Bosch, L. A., & Card, N. A. (2012). A meta-analytic review of berzonsky's identity 
style inventory (ISI). Journal of Adolescence, 35(2), 333-343. 
 
12. Bose, M. J. (1999). In Min, P. G. & Kim, R. (Eds.), Struggling for ethnic identity: 
Narratives by Asian American professionals. CA: AltaMira press. 
 
 76 
13. Bouchard, R. R. (1998). Art therapy and its shadow: A Jungian perspective on 
professional identity and community. Art Therapy, 15(3), 158-164. 
doi:10.1080/07421656.1989.10759318 
 
14. Bowie, C. R., Depp, C., McGrath, J. A., Wolyniec, P., Mausbach, B. T., Thornquist, 
M. H., Luke, J., Patterson, T. L., Harvey, P. D., & Pulver, A. E. (2010). Prediction 
of real-world functional disability in chronic mental disorders: A comparison of 
schizophrenia and bipolar disorder. American Journal of Psychiatry, 167(9), 1116-
1124. doi:10.1176/appi.ajp.2010.09101406 
 
15. Bruss, K. V., & Kopala, M. (1993). Graduate school training in psychology: Its 
impact upon the development of professional identity. Psychotherapy, 30(4), 685-
691. doi:10.1037/0033-3204.30.4.685 
 
16. Cashell, L., & Miner, A. (1983). Role conflict and role ambiguity among creative 
arts therapists. The Arts in Psychotherapy, 10(2), 93-98. doi:10.1016/0197-
4556(83)90035-7 
 
17. Chaffey, L., Unsworth, C. A., & Fossey, E. (2012). Relationship between intuition 
and emotional intelligence in occupational therapists in mental health practice. The 
American Journal of Occupational Therapy, 66(1), 88-96. 
doi:10.5014/ajot.2012.001693 
 
18. Choudhuri, D. D., Santiago-Rivera, A. L., & Garrett, M. T. (2012). Counseling & 
Diversity. Belmont, CA: Brooks/Cole 
 
19. Deaver, S. P., & McAuliffe, G. (2009). Reflective visual journaling during art 
therapy and counseling internships: A qualitative study. Reflective Practice, 10(5), 
615–632. doi:10.1080/14623940903290687 
 
20. Dosamantes, I. (1992). The intersubjective relationship between therapist and 
patient: A key to understanding denied and denigrated aspects of the patient's self. 
The Arts in Psychotherapy, 19(5), 359-365. doi:10.1016/0197-4556(92)90031-I 
 
21. Dosamantes-Beaudry, I. (1997). Embodying a cultural identity. The Arts in 
Psychotherapy, 24,(2), 129-135. 
 
22. Feen-Calligan, H. (2005). Constructing professional identity in art therapy through 
service-learning and practica. Art Therapy, 22(3), 122-131. 
doi:10.1080/07421656.2005.10129490 
 
23. Fenner, P. (1996). Heuristic research study: Self-therapy using the brief image-
making experience. The Arts in Psychotherapy, 23(1), 37-51. 
 
 77 
24. Gibson, D. M., Dollarhide, C. T., & Moss, J. M. (2010). Professional identity 
development: A grounded theory of transformational tasks of new counselors. 
Counselor Education and Supervision, 50(1), 21. 
 
25. Gil, E., & Rubin, L. (2005). Countertransference play: Informing and enhancing 
therapist self-awareness through play. International Journal of Play Therapy, 14(2), 
87-102. doi:10.1037/h0088904 
 
26. Green, A. (2000). The intrapsychic and intersubjective in psychoanalysis. The 
Psychoanalytic Quarterly, 69(1), 1-39. 
 
27. Guinee, J. P. (1998). Erikson's life span theory: A metaphor for conceptualizing the 
internship year. Professional Psychology: Research and Practice, 29(6), 615. 
doi:10.1037/0735-7028.29.6.615 
 
28. Hayes, J. A., McCracket, J. E., & McClanahan, M. K. (1998). Therapist perspectives 
on countertransference: Qualitative data in search of a theory. Journal of Counseling 
Psychology, 45(4), 468-482. 
 
29. Hayward, L. M., Black, L. L., Mostrom, E., Jensen, G. M., Ritzline, P. D., & 
Perkins, J. (2013). The first two years of practice: A longitudinal perspective on the 
learning and professional development of promising novice physical therapists. 
Physical Therapy, 93(3), 369. 
 
30. Hervey, L.W. (2000). Artistic inquiry in dance/movement therapy: Creative 
alternatives for research. Springfield, Il: C.C. Thomas. 
 
31. Hilty, D. M., Brady, K. T., & Hales, R. E. (1999). A review of bipolar disorder 
among adults. Psychiatric Services (Washington, D.C.), 50(2), 201-213. 
 
32. Huang, S.-C., Huang, T., Wang, L.-J., & Wang, W.-C. (2009). Internet use, group 
identity, and political participation among Taiwanese Americans. China Media 
Research, 5(4), 47-62. 
 
33. Hunter, A., Laursen, S. L., & Seymour, E. (2007). Becoming a scientist: The role of 
undergraduate research in students' cognitive, personal, and professional 
development. Science Education, 91(1), 36-74. doi:10.1002/sce.20173 
 
34. Irwin, E. C. (1986). On being and becoming a therapist. The Arts in Psychotherapy, 
13, 191-195. 
 
35. Jaya, Y., Kumar, S. S., Lalit, S., Tanuja, S., & Deepa, C. (2013). Bipolar disorder in 
adults. International Research Journal of Pharmacy, 4(6), 34-38. 
 
36. Jones, S. R., & McEwen, M. K. (2000). A conceptual model of multiple dimensions 
of identity. Journal of College Student Development, 41(4), 405-414. 
 78 
 
37. Johnson, D. L. (1997). Overview of severe mental illness. Clinical Psychology 
Review, 17(3), 247-257. doi:10.1016/S0272-7358(97)00017-2 
 
38. Jung, C. G. (1929) Problems of Modern Psychotherapy in The Practice of 
Psychotherapy, CW 16. (London and Henley: Routledge & Kegan Paul). 1981. 
 
39. Kapitan, L. (2010). Art therapist within borders: Grappling with the collective “we” 
of identity. Art Therapy, 27(3), 106–107. doi:10.1080/07421656.2010.10129662 
 
40. Kaslow, N. J., & Rice, D. G. (1985). Developmental stresses of psychology 
internship training: What training staff can do to help. Professional Psychology: 
Research and Practice, 16(2), 253-261. doi:10.1037/0735-7028.16.2.253 
 
41. Keeling, M. L., & Bermudez, M. (2006). Externalizing problems through art and 
writing: Experiences of process and helpfulness. Journal of Marital and Family 
Therapy, 32(4), 405-19.  
 
42. Kessler, R. C., Chiu, W. T., Demler, O., & Walters, E. E. (2005). Prevalence, 
severity, and comorbidity of 12-month DSM-IV disorders in the national 
comorbidity survey replication. Archives of General Psychiatry, 62(6), 617-627. 
doi:10.1001/archpsyc.62.6.617 
 
43. Kolb, A. Y., & Kolb, D. A. (2009). Experiential learning theory: A dynamic, holistic 
approach to management learning, education and development. In Armstrong, S. J. 
& Fukami, C. V. (Eds.), The SAGE Handbook of Management Learning, Education 
and Development (pp. 42-68). London: Sage Publications. 
 
44. Le, H., & Marcus, J. (2013). Interactive effects of levels of individualism-
collectivism on cooperation: A meta-analysis. Journal of Organizational Behavior, 
34(6), 813-834. doi:10.1002/job.1875 
 
45. Levick, M. F. (1995). The identity of the creative arts therapist: Guided by ethics. 
The Arts in Psychotherapy, 22(4), 283-295. doi:10.1016/0197-4556(95)00042-4 
 
46. Liddell, D. L., Wilson, M. E., Pasquesi, K., Hirschy, A. S., & Boyle, K. M. (2014). 
Development of professional identity through socialization in graduate school. 
Journal of Student Affairs Research and Practice, 51(1), 69-84. doi:10.1515/jsarp-
2014-0006 
 
47. Lieberman, J. A., Stroup, T. S., & Perkins, D. O. (2012). Essentials of 
schizophrenia. Washington, DC: American Psychiatric Publishing. 
 
48. Lo, C. C., & Cheng, T. C. (2014). Race, unemployment rate, and chronic mental 
illness: A 15-year trend analysis. Social Psychiatry and Psychiatric Epidemiology, 
49(7), 1119-1128. doi:10.1007/s00127-014-0844-x 
 79 
 
49. McCann, T. V., Clark, E., & Lu, S. (2008). The self‐efficacy model of medication 
adherence in chronic mental illness. Journal of Clinical Nursing, 17(11c), 329-340. 
doi:10.1111/j.1365-2702.2008.02354.x 
 
50. McNiff, S. (2007). Art-Based Research. In Knowles, J. G. & Cole, A. L. (Eds.), 
Handbook of the arts in qualitative research: Perspectives, methodologies, 
examples, and issues (pp.29-40). London, UK: SAGE Publications. 
 
51. Moon, C. H. (2002). Studio art therapy: Cultivating the artist identity in the art 
therapist. London and Philadelphia: Jessica Kingsley Publishers. 
 
52. Moss, J. M., Gibson, D. M., & Dollarhide, C. T. (2014). Professional identity 
development: A grounded theory of transformational tasks of counselors. Journal of 
Counseling & Development, 92(1), 3-12. doi:10.1002/j.1556-6676.2014.00124.x 
 
53. Moustakas, C. (1990). Heuristic Research: Design, Methodology, and Applications. 
Newbury Park, London, and New Delhi: SAGE Publications. 
 
54. Orange, D. M. (2009). Intersubjective systems theory: A fallibilist's journey. Annals 
of the New York Academy of Sciences, 1159(1), 237-248. doi:10.1111/j.1749-
6632.2008.04347.x 
 
55. Orkibi, H. (2010). Creative arts therapies students’ professional identity and career 
commitment: A brief pilot study report. The Arts in Psychotherapy, 37, 228– 232. 
 
56. Os, J. v., & Kapur, S. (2009). Schizophrenia. The Lancet, 374(9690), 635. 
 
57. Oyserman, D., Coon, H. M., & Kemmelmeier, M. (2002). Rethinking individualism 
and collectivism: Evaluation of theoretical assumptions and meta-analyses. 
Psychological Bulletin, 128(1), 3-72. doi:10.1037/0033-2909.128.1.3 
 
58. Pastore, P., Griswold, K. S., Homish, G. G., & Watkins, R. (2013). Family practice 
enhancements for patients with severe mental illness. Community Mental Health 
Journal, 49(2), 172-177. doi:10.1007/s10597-012-9521-2 
 
59. Peel, D. (2005). Peer observation as a transformatory tool?1. Teaching in Higher 
Education, 10(4), 489-504. doi:10.1080/13562510500239125 
 
60. Perry, A., Tarrier, N., Morriss, R., McCarthy, E., & Limb, K. (1999). Randomised 
controlled trial of efficacy of teaching patients with bipolar disorder to identify early 
symptoms of relapse and obtain treatment. BMJ: British Medical Journal, 
318(7177), 149-153. 
 
61. Peterson, N., & Gonzalez, R. (2005). The role of work in people's lives: Applied 
career counseling and vocational psychology. (2nd ed.). Belmont, CA: Brooks/Cole. 
 80 
 
62. Reisetter, M., Korcuska, J. S., Yexley, M., Bonds, D., Nikels, H., & McHenry, W. 
(2004). Counselor educators and qualitative research: Affirming a research identity. 
Counselor Education and Supervision, 44(1), 2-16.  
 
63. Robb, M. (2014). National survey assessing perceived multicultural competence in 
art therapy graduate students. Art Therapy, 31(1), 21-27. 
doi:10.1080/07421656.2014.873691 
 
64. Robbins, A. (1973). The art therapist's imagery as a response to a therapeutic 
dialogue. Art Psychotherapy, 1(3), 181-184. doi:10.1016/0090-9092(73)90034-3 
65. Ryan, E. R., & Johnson, D. R. (1983). Freedom and discovery within the therapeutic 
bond. The Arts in Psychotherapy, 10, 3-7. 
 
66. Schlegel, D. M. (2012). The experience of working on an oncology unit as explored 
through an art therapy student's practice of artistic expression: An artistic heuristic 
study. Drexel University, College of Nursing and Health Professions,  Creative Arts 
Therapies Department). 
 
67. Schulte, W. D., & Kim, Y. K. (2007). Collectivism and expected benefits of 
knowledge management. Competitive Review: An International Business Journal, 
17(1/2), 109-117. doi:10.1108/10595420710816650 
 
68. Skovholt, T. M., & Ronnestad, M. H. (1992). Themes in therapist and counselor 
development. Journal of Counseling and Development, 70(4), 505. 
 
69. Solomontos-Kountouri, O., & Hurry, J. (2008). Political, religious and occupational 
identities in context: Placing identity status paradigm in context. Journal of 
Adolescence, 31(2), 241-258. doi:10.1016/j.adolescence.2007.11.006 
 
70. Solway, K. S. (1985). Transition from graduate school to internship: A potential 
crisis. Professional Psychology, 16(1), 50-54. doi:10.1037/0735-7028.16.1.50 
 
71. Stone, L. D., Underwood, C., & Hotchkiss, J. (2012). The relational habitus: 
Intersubjective processes in learning settings. Human Development, 55(2), 65. 
doi:10.1159/000337150 
 
72. Trede, F., Macklin, R., & Bridges, D. (2012; 2011). Professional identity 
development: A review of the higher education literature. Studies in Higher 
Education, 37(3), 1-20. doi:10.1080/03075079.2010.521237 
 
73. Tohen, M., & Grundy, S. (1999). Management of acute mania. The Journal of 
Clinical Psychiatry, 60 Suppl 5, 31-34. 
 
 81 
74. Urban, A. B. (2005). The experience of alternating modes of expression: Combining 
creative writing and free art making in a single session. Drexel University, College 
of Nursing and Health Professions, Creative Arts in Therapies Department). 
 
75. U.S. Census Bureau. (2000). Livingston township, Essex County, New Jersey, DP-
1- Profile of General Demographic Characteristics: 2000 [Data]. Census 2000 
Summary File 1 (SF1) 100-Percent Data. Retrieved from 
http://factfinder2.census.gov 
 
76. U.S. Census Bureau. (2010). Livingston township, Essex County, New Jersey, DP-
1- Profile of General Population and Housing Characteristics: 2010 [Data]. 2010 
Demographic Profile Data. Retrieved from http://factfinder2.census.gov 
 
77. Van Metre, L., Chiappetta, L., Siedel, B., Fan, T., & Mitchell, A. M. (2011). 
Educating for wellness: A wellness education group intervention for adults with 
chronic severe mental illness living in the community. Issues in Mental Health 
Nursing, 32(7), 408-451. 
 
78. Wegmann, J. (2012). Medicating the split mind: Schizophrenia and the psychotic 
spectrum disorders. Eau Claire, WI: Premier Publishing & Media. 
 
79. Winborn, M. (2012). The shadow of familiarity: A contributor to the intersubjective 
field. The Journal of Analytical Psychology, 57(2), 187-206. doi:10.1111/j.1468-
5922.2011.01961.x 
 
80. Yedidia, T. (2005). Immigrant therapists' unresolved identity problems and 
countertransference. Clinical Social Work Journal, 33(2) p.159-171. 
doi:10.1007/s10615-005-3530-3 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 82 
Appendix A: Tables and Figures 
 
 
 
 
Table 1 
Physical Characteristics of Artwork Based on Media and Size 
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Table 2 
Themes and Accompanying Quotes and Clusters of Terms Used to Derive  Themes, 
Taken From the Reflective Journal Entries 
 
 
 
Theme Quotes 
Cluster of Terms 
Used to Derive Theme 
Relational Process 
"Wonder about 
time...passage of time and 
beginning and ending of 
relationship when this client 
suddenly terminated.." 
 
"It's really annoying that 
there are breaks in between 
each week when there's a 
holiday! It's like I'm taking 
one step forward and two 
steps backward with 
group..." 
 
"Do I come off as snobbish 
to the other group 
members?" 
 
"I'd get to a certain point and 
be stuck.." 
 
"Maybe due to my own fear 
that I will be considered 
incompetent lead to me 
keeping from engaging 
deeper in our therapeutic 
relationship." 
 
"If I don't trust them...how 
do I expect them to trust 
me?" 
 
"I still feel touching surface 
and I wonder why it's so 
difficult to delve deeper?" 
Time 
Frustration 
Breaks 
Changes 
Disconnection 
Connection 
Making sense 
Stuck 
Trust 
Distrust 
Fear 
Distance 
Closeness 
Surface 
Deeper 
Expectation 
Perception of group 
Melting 
Opening up 
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Table 2 (continued) 
 
 
 
Theme Quotes 
Cluster of Terms 
Used to Derive Theme 
Relational Process 
(continued) 
"What were my 
presumptions about them? 
Where do these 
presumptions come from? I 
wonder if I'm 
underestimating them..." 
 
"...let go of the expectation I 
have...." 
 
"I feel like I don't trust the 
group to do work themselves 
and it felt more like finishing 
a product and making sure 
things are on schedule...than 
going with the flow and 
process.." 
 
"Alignment of continents...I 
feel like I'm beginning to 
melt the icebergs for the 
'continents' to start 
moving..." 
 
"It was a slow start but I felt 
I was really beginning to see 
who they are...to be more 
open with them as well. I 
was able to joke with them 
more...I have grown fond of 
their quirks." 
Time 
Frustration 
Breaks 
Changes 
Disconnection 
Connection 
Making sense 
Stuck 
Trust 
Distrust 
Fear 
Distance 
Closeness 
Surface 
Deeper 
Expectation 
Perception of group 
Melting 
Opening up 
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Table 2 (continued) 
 
 
 
Theme Quotes 
Cluster of Terms 
Used to Derive Theme 
Self Confidence 
"I don't know how to make it 
more..." 
 
"...like a maze, I sometimes 
hit a dead end and feel like 
now what?" 
 
"I'm not sure how to 
proceed..." 
 
"I wish I could stop second 
guessing myself.." 
 
"When I do something 
effective I tend to underplay 
my effectiveness...when I do 
something ineffective I really 
shoulder all the 
responsibility as my own 
fault..." 
 
"I also feel somewhat 
surprised and proud..." 
 
"I didn't realize how much of 
an effect I have on them 
coming in as an intern until 
the end." 
Self doubt 
Uncertainty 
Worry 
Stuck 
Fear 
Ambiguity 
Hesitation 
Difficulty owning success 
Emphasize failure 
Surprise 
Proud 
Moved 
Motivated 
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Table 2 (continued) 
 
 
 
Theme Quotes 
Cluster of Terms 
Used to Derive Theme 
Developing Self 
Awareness  
"I feel like I'm reprimanding 
a child..." 
 
"I noticed I tend to over help 
a client...need to learn to hold 
back...they are adults..." 
 
"I feel like I'm trying so hard 
to please." 
 
"...it's so hard to remember 
what was said. Am I really 
listening?" 
 
"I am becoming more aware 
of my verbal and nonverbal 
behavior in group..." 
 
"I feel irritated when certain 
group members would have 
negative comments to say 
about everything but I realize 
it's my own..." 
 
"Do I come off as snobbish 
to the other group member?" 
 
"Maybe due to my own fear 
that I will be considered 
incompetent lead to me 
keeping from engaging 
deeper in our therapeutic 
relationship." 
 
"If I don't trust them...how do 
I expect them to trust me?" 
 
Questions 
Perceptions 
Perspective-taking 
Triggers 
Countertransference 
Emotions 
Compulsion 
Pattern 
Self and others 
Noticing 
Reflection 
Change 
Judgment 
Self consciousness 
Sense 
Observing 
Oblivious 
Insight 
Speculation 
Reasoning 
Understanding 
Revelation 
Realization 
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Table 2 (continued) 
 
 
 
Theme Quotes 
Cluster of Terms 
Used to Derive Theme 
Developing Self 
Awareness  
(continued) 
"What I do notice is that it 
seemed to help when there is 
a little more directness on 
my part." 
 
"I try to suppress my 
irritation in group when I 
sense it..." 
 
When I do something 
effective I tend to underplay 
my effectiveness...when I do 
something ineffective I 
readily shoulder all the 
responsibility as my own 
fault..." 
 
"I didn't realize how much of 
an effect I have on them 
coming in as an intern until 
the end." 
 
Questions 
Perceptions 
Perspective-taking 
Triggers 
Countertransference 
Emotions 
Compulsion 
Pattern 
Self and others 
Noticing 
Reflection 
Change 
Judgment 
Self consciousness 
Sense 
Observing 
Oblivious 
Insight 
Speculation 
Reasoning 
Understanding 
Revelation 
Realization 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 88 
Table 2 (continued) 
 
 
 
Theme Quotes 
Cluster of Terms 
Used to Derive Theme 
Validation of 
Professional Self 
"I feel like I let myself get 
sucked down by the group's 
mood...try to help but feel 
overwhelming mess 
internally..." 
 
"I seem more comfortable 
today because the energy of 
the group was up." 
 
"I feel annoyed when some 
clients won't cooperate in 
group...it feels like we're not 
on the same page.." 
 
"...disappointed when group 
members can't always be 
there consistently attending 
each week's group art 
therapy..." 
 
"..feel frustrated I can't do 
more for this client because 
she had to terminate group 
abruptly..." 
 
"...I was happy to see that 
the group discussion seemed 
to flow.." 
 
"...can't let them get to me" 
 
"I feel I need to connect with 
the clients more..." 
 
"I feel irritated one moment 
and excited the next...in 
group.." 
Frustration 
Anxiety 
Blurred boundary 
Nervousness 
Reactive 
Relief 
Irritation 
Affect 
Group influence 
Role 
Effective vs. ineffective 
Conflicted 
Approval 
Push and Pull 
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Table 2 (continued) 
 
 
 
Theme Quotes 
Cluster of Terms 
Used to Derive Theme 
Validation of 
Professional Self 
(continued) 
"Together but 
separate...there is flow 
within group with certain 
individuals in group that 
gave me a sense of relief and 
understanding while the 
stuck-ness...in other 
members that make me feel 
frustrated and ineffective." 
 
"Why do I worry about 
doing things others will 
approve of?" 
 
"I was happy to see them 
taking risks and stepping out 
of the box." 
Frustration 
Anxiety 
Blurred boundary 
Nervousness 
Reactive 
Relief 
Irritation 
Affect 
Group influence 
Role 
Effective vs. ineffective 
Conflicted 
Approval 
Push and Pull 
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Table 2 (continued) 
 
 
 
Theme Quotes 
Cluster of Terms 
Used to Derive Theme 
Expectation of Self 
"I need to be more 
specific..." 
 
"I need to pause more..." 
 
"I need to be in the moment 
more..." 
 
"...I don't feel as confident as 
I would like..." 
 
"I...need to loosen up and 
joke more.." 
 
"I am frustrated at my own 
mistakes..." 
 
"I need to think over more 
objectively and 
constructively about 
situation instead of feeling 
so emotional..." 
 
"I worry I won't be an 
effective therapist" 
 
"Am I being too hard on 
myself?" 
 
"How do I build more self 
confidence?" 
Not enough 
Judgmental 
Dissatisfaction 
Negative 
More 
Better 
Critical 
Trying to accept 
Worry 
Frustration 
Looking to Change 
Curiosity 
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Table 2 (continued) 
 
 
 
Theme Quotes 
Cluster of Terms 
Used to Derive Theme 
Positivity 
"....this was useful learning 
experience" 
 
"Every mistake is a potential 
gift in disguise." 
 
"...will see how this plays 
out." 
 
"...sometimes I want to jump 
in but I held back and the 
result was so much more 
satisfying to see the group 
members support and 
validate each other.." 
 
"I reminded myself to slow 
down." 
 
"Everyone was at different 
places but it's was okay to be 
there..." 
Constructive 
Positive thinking 
Curiosity 
Success 
Acceptance 
Good enough 
Patience 
Wait 
Trust 
Motivation 
Changing perspective 
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Table 2 (continued) 
 
 
 
Theme Quotes 
Cluster of Terms 
Used to Derive Theme 
Positivity 
"I felt pushed to get through 
my schedule and anxiety 
building when things weren't 
happening at the rate I was 
expecting but I held myself 
back for a moment....and it 
worked out. Turns out the 
group members just needed 
time to sort out something 
their way before they could 
focus on what was 
happening in the group." 
 
"Perhaps I will see what's 
there eventually?" 
 
"I realize I was judging the 
pace of the group...need to 
appreciate the progress..." 
Constructive 
Positive thinking 
Curiosity 
Success 
Acceptance 
Good enough 
Patience 
Wait 
Trust 
Motivation 
Changing perspective 
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Table 3 
Themes Found in Journal Entries and Artwork Each Week 
 
 
 
 
 
 
Week / 
Corresponding 
Image 
Themes Present in Journal 
(from more prevalent to less 
prevalent) 
Themes Present in 
Artwork 
Week 1 
Figure 5 
Expectation of Self 
Validation of Professional Self 
Self Confidence 
Relational Process 
Brightness of Colors 
Week 2 
Figure 6 
Expectation of Self 
Self Confidence 
Relational Process 
Validation of Professional Self 
Developing Self-Awareness 
Containment 
Nature and Organic Forms 
Relational Movement 
Brightness of Colors 
Week 3 
Figure 7 
Self Confidence 
Validation of Professional Self 
Expectation of Self 
Relational Process 
Developing Self-Awareness 
Containment 
Nature and Organic Forms 
Relational Movement 
 
Week 4 
Figure 8 
Relational Process 
Self Confidence 
Positivity 
Validation of Professional Self 
Expectation of Self 
Developing Self-Awareness 
Nature and Organic Forms 
Containment (partially) 
Brightness of Colors 
Relational Movement 
 
Week 5 
Figure 9 
Expectation of Self 
Relational Process 
Validation of Professional Self 
Developing Self-Awareness 
Nature and Organic Forms 
Brightness of Colors 
Relational Movement 
Containment 
Week 6 
Figure 10 
Expectation of Self 
Self Confidence 
Validation of Professional Self 
Relational Process 
Developing Self-Awareness 
Nature and Organic Forms 
Relational Movement 
Brightness of Colors 
Week 7 
Figure 11 
Self Confidence 
Expectation of Self 
Relational Process 
Validation of Professional Self 
Developing Self-Awareness 
Relational movement 
Containment 
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Table 3 (continued) 
 
 
 
Week / 
Corresponding 
Image 
Themes Present in Journal 
(from more prevalent to less 
prevalent) 
Themes Present in 
Artwork 
Week 8 
Figure 12 
Self Confidence 
Expectation of Self 
Relational Process 
Validation of Professional Self 
Positivity 
Containment 
Relational Movement 
 
Week 9 
Figure 13 
Expectation of Self 
Validation of Professional Self 
Self Confidence 
Developing Self-Awareness 
Brightness of Colors 
Relational Movement 
Containment 
Week 10 
Figure 14 
Relational Process 
Validation of Professional Self 
Self Confidence 
Developing Self-Awareness  
Relational movement 
Containment 
Week 11 
Figure 15 
Self Confidence 
Expectation of Self 
Validation of Professional Self 
Positivity 
Containment 
Brightness of Colors 
Relational Movement 
 
Week 12 
Figure 16 
Relational Process 
Expectation of Self 
Positivity 
Nature and Organic Forms 
Containment 
Week 13 
Figure 17 
Validation of Professional Self 
Relational Process 
Self Confidence 
Developing Self-Awareness 
Positivity 
Relational movement 
Containment 
Week 14 
Figure 18 
Self Confidence 
Relational Process 
Expectation of Self 
Developing Self-Awareness 
Containment 
Nature and Organic Forms 
Relational movement 
Brightness of Colors 
Week 15 
Figure 19 
Validation of Professional Self 
Relational Process 
Positivity 
Developing Self-Awareness 
Self Confidence 
Containment 
Relational movement 
Brightness of Colors 
Week 16 
Figure 20 
Developing Self-Awareness 
Relational Process 
Positivity 
Relational movement 
Brightness of Colors 
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Table 3 (continued) 
 
 
 
 
 
 
 
Week / 
Corresponding 
Image 
Themes Present in Journal 
(from more prevalent to less 
prevalent) 
Themes Present in 
Artwork 
Week 17 
Figure 21 
Relational Process 
Self Confidence 
Validation of Professional Self 
Positivity 
Relational movement 
Brightness of Colors 
Containment 
Week 18 
Figure 22 
Relational Process 
Developing Self-Awareness 
Self Confidence 
Positivity 
Relational movement 
Containment 
Nature and Organic Forms 
Week 19 
Figure 23 
Validation of Professional Self 
Relational Process 
Self Confidence 
Developing Self-Awareness  
Nature and Organic Forms 
Brightness of Colors 
Containment 
Week 20 
Figure 24 
Developing Self-Awareness 
Relational Process 
Self Confidence 
Expectation of Self 
Relational movement 
Brightness of Colors 
Week 21 
Figure 25 
Validation of Professional Self 
Relational Process 
Developing Self-Awareness 
Expectation of Self 
Containment 
Relational movement 
Week 22 
Figure 26 
Developing Self-Awareness 
Relational Process 
Validation of Professional Self 
Self Confidence 
Positivity 
Containment 
Relational movement 
Brightness of Colors 
Week 23 
Figure 27 
Validation of Professional Self 
Relational Process 
Developing Self-Awareness 
Self Confidence 
Expectation of Self 
Brightness of Colors 
Relational movement 
Containment 
Week 24 
Figure 28 
Self Confidence 
Relational Process 
Developing Self-Awareness 
Expectation of Self 
Containment 
Relational movement 
Brightness of Colors 
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Table 3 (continued) 
 
 
 
 
 
 
 
 
 
 
Week / 
Corresponding 
Image 
Themes Present in Journal 
(from more prevalent to less 
prevalent) 
Themes Present in 
Artwork 
Week 25 
Figure 29 
Relational Process 
Developing Self-Awareness 
Validation of Professional Self 
Expectation of Self 
Self Confidence 
Relational Movement 
Containment 
Nature and Organic Forms 
Brightness of Colors 
Week 26 
Figure 30 
Developing Self-Awareness 
Self Confidence 
Expectation of Self 
Validation of Professional Self 
Relational Process 
Containment 
Relational Movement 
Brightness of Colors 
Week 27 
Figure 31 
Relational Process 
Validation of Professional Self 
Self Confidence 
Developing Self-Awareness 
Positivity 
Nature and Organic Forms 
Brightness of Colors 
Relational movement 
Week 28 
Figure 32 
Developing Self-Awareness 
Relational Process 
Expectation of Self 
Self Confidence 
Positivity 
Nature and Organic Forms 
Brightness of Colors 
Containment 
Relational Movement 
 
Week 29 
Figure 33 
Developing Self-Awareness 
Relational Process 
Validation of Professional Self 
Self Confidence 
Positivity 
Brightness of Colors 
Relational Movement 
Containment 
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Figure 1. Moss et al. 2014, p. 6 
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Figure 2. Kolb & Kolb, 2009, p. 6 
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Figure 3. Jones & McEwen, 2000, p. 409 
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Figure 4. Abes et al. 2007, p. 7 
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Figure 5. Week 1 Artwork; made with watercolors and ink pen; 2"x9.5" 
 
 
 
 
 
 
 
Figure 6. Week 2 Artwork; made with watercolors and oil pastels; 9"x12" 
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Figure 7. Week 3 Artwork; made with oil pastels; 9"x12" 
 
 
 
 
 
 
 
Figure 8. Week 4 Artwork; made with wtercolors; 5"x5" and 5"x5" (two pieces) 
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Figure 9. Week 5 Artwork; made with collage and acrylic paints;12"x9" 
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Figure 10. Week 6 Artwork; made with watercolors; 11"x7.5" 
 
 
 
 
 
 
 
Figure 11. Week 7 Artwork; made with oil pastels; 9"x12" 
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Figure 12. Week 8 Artwork; made with watercolors; 7.4"x7.4" 
 
 
 
 
 
 
 
Figure 13. Week 9 Artwork; made with watercolors; 2.5"x4" and 7"x3.5" (two pieces) 
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Figure 14. Week 10 Artwork; made with oil pastels; 9"x12" 
 
 
 
 
 
 
 
Figure 15. Week 11 Artwork; made with watercolors; 11"x15" 
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Figure 16. Week 12 Artwork; made with markers; 4"x4" and 9"x6" (two pieces) 
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Figure 17. Week 13 Artwork; made with oil pastels; 18"x12" 
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Figure 18. Week 14 Artwork; made with plasticine; 3"x3" 
 
 
 
 
 
 
 
Figure 19. Week 15 Artwork; made with oil pastels; 11" (in diameter) 
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Figure 20. Week 16 Artwork; made with watercolors; 15"x11" 
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Figure 21. Week 17 Artwork; made with chalk pastels; 12"x17.5" (two pieces) 
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Figure 22. Week 18 Artwork; made with markers; 12"x18" 
 
 
 
 
 
 
 
Figure 23. Week 19 Artwork; made with watercolors; 11"x11" 
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Figure 24. Week 20 Artwork; made with watercolors and color pencils; 11"x4" 
 
 
 
 
 
 
 
Figure 25. Week 21 Artwork; made with chalk pastels; 12"x18" 
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Figure 26. Week 22 Artwork; made with watercolors and foam stickers; 11"x11" 
 
 
 
 
 
 
 
Figure 27. Week 23 Artwork; made with watercolors and mixed media;12"x18" 
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Figure 28. Week 24 Artwork; made with watercolors; 7"x7" 
 
 
 
 
 
 
 
Figure 29. Week 25 Artwork; made with oil pastels and color pencils; 12"x9" 
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Figure 30. Week 26 Artwork; made with chalk pastels; 12"x9" 
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Figure 31. Week 27 Artwork; made with watercolors; 11"x15" 
 
 
 
 
 
 
 
Figure 32. Week 28 Artwork; made with chalk pastels and tissue paper; 7" diameter 
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Figure 33. Week 29 Artwork; made with mosaic and mix media; 3"x3" 
 
 
 
 
 
 
 
Figure 34. Artworks placed in consecutive order; right → left, top → down 
 
 
 
 
 
 
 
 
  
 
 
